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NEW EDUCATION AND TRAINING STRUCTURE 
FOR THE APA 


APA EDUCATION AND TRAINING BOARD 


its September meeting Chicago, the 

Council Representatives took steps 

broaden both the scope and the effective- 
ness the Association’s efforts deal with prob- 
lems education and training American psy- 
chology. Following recommendation the 
Board Directors based careful study, the 
Council replaced its hitherto uncoordinated com- 
mittees educational policies and training stand- 
ards with Education and Training Board. Com- 
mittees the new Board will assume all the re- 
sponsibilities the committees being discontinued 
—as well many new responsibilities—and the 
new committees will work part coordinated 
whole. This fact expected minimize the dan- 
ger piecemeal approach what have come 
realize are inherently interrelated educational 
The need achieve such integrated 
approach the problems psychological training 
had been the subject recommendation the 
Association from the Policy and Planning Board. 

The new structure created the Council 
Representatives composed five committees and 
ten-man coordinating body, the latter being made 
the five committee chairmen plus five mem- 
bers-at-large. The committees are follows: 
(1) Committee Undergraduate Education; (2) 
Committee Subdoctoral Education; (3) Com- 
mittee Doctoral Education; (4) Committee 
Practicum Training; and (5) Committee Psy- 
chology Other Professional Schools. The Board 
has the full-time services executive officer. 
This has been made possible part $15,000 
grant the Association from the Public 
Health Service. 

The area responsibility each the new 
committees has been defined broadly the Coun- 
cil. However, the Board and the committees them- 
selves have been charged with the task mapping 
greater detail the directions their future work. 
Anticipating that these more detailed committee 


article was prepared Stuart Cook, chair- 
man, and Victor Raimy, executive officer, the Educa- 
tion and Training Board. 


issues. 


plans will require the creation subcommittees 
and specialized panels for their execution, the 
Council has provided authorization for expansion 
the Board needed. (New personnel, 
course, will elected through established Council 
procedures.) Under the former system inde- 
pendent committees reporting directly the Board 
Directors, establishing new group commit- 
tees dealing with educational matters would have 
been cause for concern about multiplying existing 
confusion. 
comes evident when realize that new committees 
will now created only response the require- 
ments coordinated plan and that the results 
their work will reach the Board Directors part 
integrated report from the Education and 
Training Board. 


The wisdom the new structure be- 


UNDERGRADUATE EDUCATION 


Undergraduate psychology courses are now of- 
fered many kinds students, under almost 
every conceivable institutional arrangement, fac- 
ulty members who possess all degrees compe- 
tence, interest teaching psychology, and interest 
education such. The Committee Under- 
graduate Education has therefore been given gen- 
eral responsibility, not only for problems cur- 
riculum and method, but also for allied educa- 
tional problems which psychologists are involved. 

few problems stand out particularly impor- 
tant within the array questions with which this 
committee might attempt deal. For example, 
just what conceive the educational 
functions our undergraduate offerings: that is, 
what are our objectives offering psychology 
major offering service courses non-majors, 
when participating interdisciplinary general, 
educational activities? Two aspects this ques- 
tion are significant that they stand out once. 
First, what extent should undergraduate educa- 
tion psychology thought being the 
liberal arts tradition, rather than vocationally 
pre-professionally oriented? Even more precisely: 
Should undergraduate programs shaped 
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graduate requirements? Second, there genuine 
difference between education said the in- 
terests student needs, and education said 
the interests mastery subject matter? 

addition being concerned with what might 
called our philosophy education, the Com- 
mittee Undergraduate Education might also 
concerned with how best attain the chosen edu- 
cational objectives psychology offerings. 
volved here are questions concerning the planning 
curriculum, the choice teaching methods, 
and considerations faculty selection and train- 
ing. addition, may noted that the encour- 
agement research teaching and curriculum 
problems may have significant bearing progress 
these matters. 

such questions there is, course, single 
answer, and perhaps permanently valid answer. 
Even consider them, however, implies the need 
for facts about what now taking place, and the 
data many cases will consist the judgments 
teachers. will therefore necessary for the 
Committee Undergraduate Education, well 
the other committees the Education and Training 
Board, call upon the members the Association 
for information and opinion. 


SUBDOCTORAL EDUCATION 


The Committee Subdoctoral Education will 
concerned with what has become one the major 
issues the education psychologists. What 
kinds and levels training should plan for? 
Over the past five years, number committees, 
both APA and divisional, have studied the many 
problems subdoctoral education, and several have 
engaged extensive fact finding. There seems 
general recognition the need for persons who 
are trained subdoctoral levels, but clear-cut 
agreement their appropriate job functions 


type training they need. 


This committee will face questions such the 
following: Should graduate programs organized 
for educating the degree level without re- 
gard for specialization? there common core 
psychological content and method which should 
included all subdoctoral programs? Should fur- 
ther specialization considered, that subdoc- 
toral programs could planned terms more 
narrow job specialties based upon the results 
job analyses? 
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Questions somewhat different nature can 
added. Should the degree continue 
awarded, occasionally now the case, stu- 
dents who attempt but fail obtain the doctoral 
degree? Should certificates proficiency given 
place degrees the subdoctoral level? Can 
training for technician-type work achieved 
combining one year graduate work with well- 
organized undergraduate major order circum- 
vent otherwise lengthy preparation for jobs which 
have only mediocre salary possibilities? 

Questions relating the degree pre- 
liminary step the PhD must also considered. 
Should the degree retained preparation 
for more advanced degree? so, what should 
the content programs leading such de- 
gree? Can PhD-granting universities offer better 
doctoral programs other institutions assume the 
burden providing training the level? 
so, how can the two types institutions best or- 
ganize their programs order integrate the stu- 
dent’s program and prevent excessive lengthening 
graduate education when transfers from one school 
another take place? 


DOCTORAL EDUCATION 


the legatee the former Committee Train- 
ing Clinical Psychology, the Committee Doc- 
toral Education continue the evaluation 
training clinical psychology following procedures 
outlined the American Psychologist Novem- 
ber, 1951. Its members will make evaluation visits 
universities requesting them, and will make rou- 
tine visits, probably five-year intervals, uni- 


already evaluated. 


addition, the committee will examine the ma- 
jor issues doctoral education psychology 
general and the various special fields other than 
clinical. Among these issues the question 
whether possible devise common core 
subject matter for all doctoral programs, whether 
each area such clinical, industrial, social, experi- 
mental, etc., should have curricula which are largely 
different from one another. 

Another issue has with doctoral research 
for students the applied areas. what extent 
does such research involve different problems and 
serve different training functions than true for 
dissertation research more familiar laboratory 
problems? Can guiding principles found which 
will help clarify the differences opinion which 
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arise regarding the criteria for acceptable doctoral 
research the applied areas? 

The committee will also give special attention 
doctoral training such areas social and indus- 
trial psychology, where the demand for well-trained 
psychologists exceeds the supply and where ap- 
pears the need will grow the future. While 
evaluation programs these areas are now being 
considered, hoped that the committee will 
eventually develop visiting advisory service for 
the assistance such training institutions are 
interested. 


PRACTICUM TRAINING 


Evaluation practicum agencies clinical psy- 
chology was considered for several years the 
Committee Training Clinical Psychology. 
During the present year, the Committee Practi- 
cum Training will limit itself largely the assess- 
ment seventeen practicum training agencies 
the clinical area. The year’s experience should 
serve pretest evaluation procedures. Selec- 
tion the agencies visited was based upon 
consideration time and expense well upon 
the desire study representative sample. The 
results these exploratory evaluations will com- 
municated both the agencies and the interested 
universities but will not published. 

Outside the field psychology, programs which 
include field experience have been under way for 
some time. These may found both under- 
graduate and graduate levels and professional 
schools. Although the need for practicum training 
psychology has been most apparent the clini- 
cal field, such training gradually making its ap- 
pearance social psychology, school psychology, 
industrial psychology, and counseling and guidance. 
desirable extend field training psychology 
areas which not now used? the long 
run, the Committee Practicum Training will 
concerned with this general problem how best 
integrate the classroom work the university with 
field training opportunities both inside and outside 
university walls. 


THE TEACHING PSYCHOLOGY OTHER 
PROFESSIONAL SCHOOLS 


Courses psychology are being taught with in- 
creasing frequency outside psychology depart- 
ments. Very little known about either the con- 
tent the number such courses—except that 
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their variety great. Courses are known of- 
fered the following professions: nursing, engi- 
neering, medicine including psychiatry, education, 
business, home economics, theology, and social work. 

The fact that psychologists are being called upon 
teach other professional schools raises signifi- 
cant questions. Should psychologists attempt 
strengthen the trend already under way? Are there 
other professional fields which can contribute 
constructively? Can the APA assistance 
those responsible for the quality and usefulness 
courses being offered? Have perhaps been neg- 
lecting certain areas psychology which might well 
developed long-range planning order 
meet the needs related fields? 

During the current year, the work the Com- 
mittee Psychology Other Professional Schools 
will consist largely gathering information about 
the character courses now being offered, and 
about the problems interprofessional relation- 
ships encountered. view the difficulties in- 
volved gathering this material, the committee 
would appreciate help from anyone knowing 
courses progress. Such information should 
sent the Chairman, Dr. Ruth Tolman, 345 
Michigan Avenue, Pasadena California. 


PERSONNEL THE BOARD AND 
ITS COMMITTEES 


The Committee Undergraduate Education has 
the following members: Claude Buxton, chair- 
man, Wilbert McKeachie, Robert McLeod, 
Eleanor Miller, and Robert Knapp. 

The members the Committee Subdoctoral 
Education are: David McClelland, chairman, 
Ralph Berdie, Lawrence Cole, Elizabeth 
Duffy, Fred McKinney, Milton Saffir, and 
George Speer. 

Members the Committee Doctoral Educa- 
tion are: Bruce Moore, chairman, Donald 
Adams, Arthur Benton, Richard Crutchfield, 
Edward Bordin, Robert Harris, Edwin 
Henry, Saul Rosenzweig, Harold Schlosberg, Neil 
Warren, Delos Wickens, and Gilbert 
Wrenn. 

The Committee Practicum Training 
follows: Karl Heiser, chairman, Roy Brener, 
George Gardner, Isabelle Kendig, and Donald 
Super. 

Members the Committee Psychology 
Other Professional Schools are: Ruth Tolman, 
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chairman, Roger Bellows, Mary Ford, Ivan 
Mensh, George Miller, Helen Nahm, Rutherford 
Porter, and Llewellyn Queener. 

The Board itself composed the Chairmen 
these committees together with the following mem- 
bers-at-large: Stuart Cook, chairman, Lowell 
Kelly, Lyle Lanier, Donald Lindsley, Clifford 
Morgan. 

The executive officer the Board Victor 
Raimy. 


COMMITTEE CHANGES RESULTING FROM CREATION 
THE EDUCATION AND TRAINING BOARD 


was pointed out earlier, certain changes 
committee structure were brought about crea- 
tion the new board. These changes are fol- 
lows: (1) The Committee Training Clinical 
Psychology has been discontinued and its responsi- 
bilities assigned part the Committee Doc- 
toral Education ard part the Committee 
Practicum Training. (2) The Committee Train- 
ing Psychology Below the Doctoral Level has 
been discontinued; its responsibilities have been 
assigned the new Committee Subdoctoral 
Education. (3) The functions the third com- 
discontinued, namely, the Committee 
Standards Training Psychologists, will 
assumed part each the Board’s committees. 
Each committee, course, will concerned with 
standards the training area for which re- 
sponsible. (4) The Committee Intraprofessional 
Relationships Psychology, discontinued, 
dealt with problems which are handled the 
future part through the Board’s Committees 
Doctoral and Subdoctoral Education and part 
aspect its coordinating and integrative activi- 
ties. (5) The Committee Departments Offering 
Doctoral Training, while discontinued APA 
committee, has been reconstituted the Confer- 
Departments Offering Doctoral Training 
Psychology. The Committee Doctoral Educa- 
tion will seek the assistance the Conference 
many the problems faces. 


SOME GENERAL CONSIDERATIONS 


casual consideration the current status 
American psychology will suffice make clear 
that our educational programs are state 
flux. others have pointed out, this result 
the rapid growth psychology science and 
its sudden expansion many-sided profession. 

Until very recently, the education the doctoral 
candidate psychology consisted apprentice- 
like period study and research, largely with one 
eminent professor. The transition from educa- 
tional program such simplicity the training 
programs with which currently struggle has been 
rapid and unplanned that the emergence basic 
educational issues was inevitable. single ap- 
proach these issues will suffice. Some them 
may most effectively attacked encouraging 
more extensive experimentation with educational 
procedures. The solution others may found 
disseminating widely those procedures which for 
the time being appear the most successful. 

studying these issues behalf the Associa- 
tion, the Education and Training Board acutely 
aware its need for help from other psychologists. 
already indicated, such help will consist part 
information which can only provided those 
who participate educational programs. addi- 
tion, however, will necessary secure opinion 
and judgment various matters. hope ar- 
range for the latter through discussions between 
committee and Board members and their colleagues 
throughout the country. One occasion for such dis- 
cussions will the visits made universi- 
ties and practicum training agencies committee 


‘mémbers; another will local, state, and regional 


meetings. However, independently such group 
discussions, all APA members are urged send 
comments and suggestions the Board through its 
chairman. Suggestions bearing upon the Board’s 
over-all orientation and the issues which should 
give priority would particularly helpful this 
time. 


Manuscript received November 18, 1951 
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THE INTERNSHIP CLINICAL PSYCHOLOGY: 
THREE ALTERNATIVE PLANS 


AUSTIN FOSTER, ARTHUR BENTON, RABIN 


collaboration with 


APA Committee Training Clinical Psychology 


its first report (1), the Committee Train- 

ing Clinical Psychology recommended 

period field training, i.e., the so-called in- 
ternship, integral part graduate education 
clinical psychology. The place and purpose 
the internship have been further discussed the 
report the Boulder Conference (2) and again 
CTCP its recent statement “Standards 
for practicum training clinical psychology” (3). 
these discussions there has been agreement upon 
the desirability this type experience; and 
there has also been general consensus, reflected 
common practice, that the internship should 
occupy the third or, fourth full year 
the student’s graduate career. 

Satisfaction with this arrangement has not, how- 
ever, been universal, and thoughtful exploration 
other possibilities has continued occur. Here 
described are two well-defined novel plans, along 
with reaffirmation the more conventional one. 

Throughout its existence, the CTCP has en- 
couraged intelligent variation and experimentation 
clinical training. The following statements 
were prepared invitation from the Committee 
and are here brought the attention the pro- 
fession whole the hope stimulating 
further thought and considered exploration along 
these lines and insuring ultimately the most ef- 
fective and practical type internship program 
and over-all clinical training. 

Committee Training Clinical Psychology 
Mowrer, Chairman 


EXTENDED PREDOCTORAL INTERNSHIP 


What clinical psychologist? The answer 
this question largely determines the type and ex- 
tent training which the clinical student should 
receive. viewpoint easily stated: The clini- 
cal psychologist both professional person and 
scientist equipped further our understanding 
the human personality. 


All the official statements the APA and its 
committees emphasize the importance the con- 
ceptual leadership the psychologist, pointing 
out that the psychologist has the methodologi- 
cal training and research interest necessary de- 
velop scientific understanding the personality 
and its deviations. The Committee Training 
Clinical Psychology has recently issued this state- 
ment: 


The greatest need, our opinion, for more tested 
knowledge; e.g., knowledge the dynamics personality 
development and psychopathology, the etiology and 
effective preventive and treatment measures for all the 
complex psychological disorders the being. 
Graduate departments psychology are not primarily in- 
terested devoting their efforts the training persons 
who will function solely rendering psychological ser- 
mew group needed which can bring its 
theoretical knowledge and research methods bear upon 
the clinical problems our population and which can, 
the same time, enrich our theoretical knowledge direct 
by-product its actual experience dealing with people’s 
problems. Thus actual clinical experience 
complement the theoretical structure clinical psy- 
chology [italics added] (3, 595). 


These are fine words, but they bear little relation 
present practice; clinical training rapidly 
crystallizing form entirely inadequate for the 
realization this approach. The battle-cry has 
been “first psychologist, second clinician,” but 
our present program seems designed graduate 
person neither psychologist nor clinician. 
adequate program training, more than lip- 
service paid the goals outlined above, 
requires five full years graduate education. 

are scientists, claim be, and all science 
begins with systematic observation. personality 
proper concern psychologists, and our 
research training have meaning, must 
have the fullest possible access the data per- 
sonality. One does not maintain conceptual leader- 
ship vacuum. The present official practice 
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clinical psychology leave intensive training 
psychotherapy out the curriculum, making 
postdoctoral study. This apparently assumes that 
only those clinicians who plan practice pro- 
fessionally therapists have any need for this 
experience. This selling clinical psychology 
short science. present, training psy- 
chotherapy incomparably our best way coming 
terms with the data the personality, and such 
training essential part the preparation 
the clinical researcher, the theorist, and the psy- 
chodiagnostician, well the professional thera- 
pist. 

From the beginning, the leaders personality 
theory have largely been men with some exposure 
psychotherapy. From the days Prince, Hall, 
and MacDougall the days Shakow, Dollard, 
Mowrer, Rapaport, and many others, psycho- 
therapeutic experience has served “window 
the personality.” accident that sur- 
prisingly high percentage the leaders clinical 
psychology have had some form personal ther- 
apy. the past, this training was extracurricular. 
Now, before clinical psychology becomes tradition 
bound, the time insist upon adequate training. 
There nothing sacred about the present four- 
year curriculum. The training must have 
that which will equip our students properly 
basic scientists and clinicians. The alternative, 
professional technicians, parroting language 
taken second hand from the Freudian writers. 

think that essential that every clinical 
psychologist know psychology its development 
and present state. His training should just 
rigorous and thorough that the student 
general psychology. For the first two years, the 
clinical student should general psy- 
chology. Learning theory, history, systems, per- 
ception, statistics, experimental method—none 
these unimportant the future clinician. 

addition, the student needs firm under- 
standing contemporary formulations psy- 
chodynamics and personality theory. This means 
more than the usual course seminar; means 
thorough, critical understanding current at- 
tempts understand the human personality. 

This heavy course study; however, 
more demanding than the present curriculum 
design, which (officially) includes all this and, 


addition, many courses testing techniques 
and many hours practicum work. 

this point shall probably shock the di- 
rectors clinical training: not believe the 
value most the specifically clinical training 
offered during the first two graduate years. Let 
the first two years devoted primarily the 
essential theoretical academic background. the 
student learns administer the Binet, Wechsler, 
and Rorschach tests, that enough. far 
interpretation concerned, can learned much 
more easily and more meaningfully after thorough 
mastery psychodynamics. The cart still be- 
longs behind the horse. 

After the two academic years, would introduce 
the student into drastically remodelled two-year 
internship. During the first few months, would 
primarily occupied with psychodiagnostic test- 
ing. This could only tutorial type training, 
with not more than four five students for each 
preceptor. 

the same time, the student would intro- 
duced into clinical psychodynamics with himself 
subject. entering the internship, the student 
would begin program intensive personal ther- 
apy. not think the professional affiliations 
the therapist primary importance; 
think freedom from dogmatic attitudes essential.) 
this point, the rather glib and intellectualized 
formulations the textbooks would acquire new 
meaning—meaning terms real behavior, real 
guilt, real anxiety. 

After the student had achieved some competence 
and had passed through the 
early stages his didactic therapy, would in- 
troduce him psychotherapy. would not see 
many people, but would see them intensively, 
under close supervision. would, 
become clinician, sensitive the levels human 
behavior and aware the disconcerting complex- 
ity real people. 

this time, think would have wiser, 
but very dissatisfied student: dissatisfied with the 
formulations both academic psychology and 
clinical practice. And this the “divine” dis- 
satisfaction which produces motivation for the 
basic research desperately need. After this, 
the student would have final year integrate his 
experiences and complete his doctoral research. 
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believe that his dissertation would worth 
reading. 

anything less than this adequate training? 
have attracted clinical psychology con- 
siderable share the country’s bright young 
people. -Is ethical desirable commit them 
the status semiprofessional laboratory tech- 
nicians, our present program comes dangerously 
close doing? 

There are valid practical objections such 
program this, but they are not insurmountable, 
and, indeed, seem trivial, compared with the ad- 
vantages. The increased time and expense 
volved will ultimately reflected increased 
competence and productivity, which should lead 
adequate financial rewards. present, the 
cooperating universities lack teaching personnel 
well trained psychodynamics, and few intern- 
ship centers have available good training psy- 
chotherapy, but this need not so. the psy- 
chological profession wants this kind training, 
can get it. 

The emphasis general and experimental psy- 
chology during the first two years has the added 
advantage allowing the undecided student time 
explore both the clinical and nonclinical fields 
thoroughly before committing himself one the 
other. The lengthier program should somewhat 
lessen the attraction clinical psychology “the 
place where the money and should serve 
make reward more commensurate with the invest- 
ment time and energy throughout psychology. 
But all else aside, the basic question remains: “Is 
anything less than this adequate 
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ANOTHER INTERNSHIP PLAN 


The internship generally accepted in- 
tegral part the practicum training the clinical 
psychologist. differs from pre-internship prac- 
ticum training several important respects. (1) 
Its full-time character implies both intensive and 
extensive clinical work, type experience 
hitherto lacking the student’s training. (2) 
affords the first real opportunity for experience 
fully accepted working member clinical 
staff. (3) its very nature, throughout 
continuing experience working with other pro- 


fessional groups. (4) provides optimal 
milieu for the development the intern both 
feeling social usefulness and sense social re- 
sponsibility. (5) affords the student the op- 
portunity working under new group su- 
pervisors whose outlook may radically dif- 
ferent from that his university supervisors. 

was with full acceptance the idea that the 
internship necessary aspect clinical training 
and with particular concern for safeguarding its 
unique values that the department last year 
made the decision place the internship the 
fourth, rather than the third, year the graduate 
training program. This shift the fourth-year 
internship also involved explicit acceptance the 
idea that the internship would not require- 
ment for the PhD degree. The decision, which has 
entailed considerable initial inconvenience both 
students and staff members, was made the basis 
number considerations. These considera- 
tions varied somewhat importance but all 
coalesced build impressive case for the 
change. The major factors were these: 

The question personal maturity. was felt 
that the more mature the student, the better able 
would take advantage the opportunities 
for scientific, professional, and personal develop- 
ment afforded the internship. The additional 
pre-internship year the University works 
favor the development this needed maturity. 
true, course, that year not great 
amount time and that, any event, time it- 
self cannot necessarily expected work won- 
ders. is, however, equally true that the case 
the typical graduate student appreciable 
amount personal growth does take place 
year’s time and that the case some atypical 
students, single year graduate study may mean 
the transformation the “boy” into the “man.” 
Thus, general, the fourth-year intern will 
somewhat more mature person, who can more fully 
exploit the unique values the internship and 
better equipped: personally function co- 
worker staff. this respect, another 
point some importance that the psychologi- 
cal intern will more often than not already have 
the doctor’s degree. 

The question pre-internship preparation. The 
shifting the internship the fourth year has 
obvious advantages with respect preparing the 
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student technically for his internship work. The 
necessity for crowding all the 
nique courses the first two years graduate 
study avoided. This problem which has 
plagued every first-rate department. Iowa, 
the change the fourth-year internship has made 
possible certain improvements the clinical train- 
ing program. orderly and logical sequence 
psychodiagnostic courses has 
Psychodiagnostic work not started until after the 
student has had the basic courses measurement, 
personality theory, and experimental psychology. 
The introductory practicum counseling has been 
extended entire academic year. 

The question the dissertation. Under the 
fourth-year internship plan, the dissertation 
started the third year. the majority cases, 
completed the end the third year 
during the following summer session. not 
completed, the student least well over the 
“hump” and can finish the analysis data 
writing during the internship year. This arrange- 
ment has the effect, first, clarifying the disserta- 
tion issue with respect the internship center. 
not believe that the internship center should 
expected provide time, case material, clerical 
assistance, and supervision for the doctoral dis- 
sertation. The topic the pre-internship dis- 
sertation not seriously restricted since, 
deemed desirable, the student can research 
the clinical facilities associated with the depart- 
ment. the other hand, will probably have 
the effect (salutary, believe) tending place 
the dissertation topic the area personality the- 
ory rather than the practical clinical area. More- 
over, insures that the student’s first major re- 
search will characterized fully adequate 
experimental design. our experience this has 
not always been possible the case the intern- 
ship dissertation, where sometimes the exigencies 
the clinical service set-up have required unex- 
pected compromise the design the investi- 
gation was carried completion. 

The question facility 
relationships. The fourth-year 
tates definition these relationships. Clarifi- 
cation with respect the problem dissertation 
has already been mentioned. hope place 
our interns facilities which have active research 
programs and will expect that the students’ re- 
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search training will continued participation 
such program. general, envisage the 
internship center providing type experience 
which the university (except insofar has its 
own affiliated internship facilities) cannot provide. 
With these values mind, our judgment 
internship facility global one. either 
exert any official supervisory consultative func- 
tion with regard the internship facilities which 
our students go. This, course, does not pre- 
clude mutually advantageous and friendly “give- 
and-take” relationship between the two training 
centers. 

Questions continuity training, identifica- 
tion, and geography. fourth-year internship 
provides certain advantages these respects which 
were lacking the third-year internship. Geo- 
graphic factors cease problem since the 
student will not returning the university. 
Thus, the married student free the 
internship facility best fitted his needs and 
not tempted, because personal factors, take 
local near-by internship. When the student 
leaves for internship, shifts his “allegiance,” 
speak, and becomes member the staff the 
clinical service facility, and not merely uni- 
versity student spending year there. This matter 
identification, which follows the medical intern- 
development the professional psychologist. Con- 
tinuity training facilitated the fourth- 
year internship. With the current rapid develop- 
ment postdoctoral residencies, the future pat- 


clinical training already fairly well out- 


lined. The fourth-year intern will able step 
directly into training appointment greater 
responsibility specialized character the 
opportunity arises. 

The question risks and disadvantages. One 
risk which has been mentioned connection with 
the fourth-year internship plan that “seller’s 
market,” present, the student will tempted 
take unsupervised position rather than con- 
tinue his training. This hazard, but 
times made out be. The level aspiration 
the typical student first-rate school too 
high permit this happen very often. The 
increasing importance ABEPP also exerts 
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controlling influence this regard. Finally, stu- 
dents can discouraged from taking this step 
the simple expedient refusing recommend 
them for such positions. alleged disadvantage 
the plan that one the secondary objectives 
the third-year internship, namely, the vicarious 
enrichment the experience the university 
staff via the returning intern, lost. This true. 
shall miss the stimulus-value our better post- 
internship students. However, believe this 
clinical staff which depends for its continuing edu- 
cation upon returning interns sad state in- 
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THE CONVENTIONAL PLAN RECONSIDERED 


There longer seems any doubt that field 
training constitutes important part the edu- 
cation the future clinical psychologist. There 
gists that this practical aspect training im- 
portant and indispensable the development 
well-rounded applied psychologist the clinical 
area. Only few diehards still believe that the 
academic preparation sufficies for the 
cording them, all other preparation will take 
place “on the They believe that any well- 
trained academician will able apply his 
knowledge any practical situation, 
industrial, military, clinical. The vast ma- 
jority psychologists, however, will 
scribe this view. They believe the need 
supervised experience actual working situa- 
tion part the psychologist’s professional 
preparation. 

The Boulder Conference (2) has recently de- 
fined and summarized the conditions and contents 
good internship program integral part 
the training for the PhD degree clinical psy- 
chology. The conference has emphasized that 
mere laboratory even clerkship experiences are 
insufficient preparation for the student who, fol- 
lowing graduation, becomes staff member 
clinical facility. There need for the advanced 
graduate student (third fourth year) clinical 
psychology obtain supervised experience 
actual clinical setting with real cases requiring 
psychodiagnosis and/or psychotherapy. This in- 


ternship supply the student with intimate, in- 
tensive, and long-term contacts with clinical prob- 
lems and give him the opportunity for some 
independence and development self-confidence 
service situation. also facilitate the 
student’s functioning with other professions and 
aid him communicating his findings his col- 
leagues and others concerned. 

The internship, moreover, can important 
factor the clinical psy- 
chologist scientist. offers him the oppor- 
tunity getting acquainted with Auman 
problems” distinguished from those frequently 
dealt with the psychological laboratory. 
consequence, his research for the dissertation, 
following the internship, may more relevant from 
the viewpoint society than many problem ex- 
amined and investigated psychologists. 
sure, may faced with difficult methodological 
problems handling clinical data for research 
purposes. But this all the good, since con- 
tributions this area are badly needed. 

Internship training significant the prepara- 
tion for the three functions the clinical psy- 
chologist: diagnosis, therapy, and research (2). 
Admittedly, creates ambivalence the trainee 
scientists clinicians?” (4)—and pre- 
cipitates within him certain feeling divided 
loyalties, the training university the one 
hand, and the clinic, the other. This combina- 
tion is, indeed, difficult experiment. have 
committed ourselves this experiment 
grated professional and scientific training, and 
possible that the very combination aims the 
training clinical psychologists attracts many 
trainees the field. 

are demanding the student least four 
years graduate work including one year in- 
ternship. Thus, the number years prepara- 
tion for the infant profession clinical psy- 
chology exceeds that older professions and equals 
some them. matter fact, the four-year 
period bare minimum. Many directors 
clinical training programs emphasize the fact that 
most trainees are unable finish all their work, 
including the internship and dissertation research, 
the four years. takes longer than that. 
view these facts, appears rather unreasonable 
that the student clinical psychology burdened 
with more than one year internship. in- 
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crease internship time would prolong the period 
the student’s economic and psychological de- 
pendence, would clog the few available good in- 
ternship facilities for long periods time, and 
would make the program even more formidable 
than is. Even such professions medicine 
not require more than one year internship for 
their practitioners. sure, may recom- 
mend residencies for specialization clinical psy- 
chology, after graduation; but beyond one year’s 
internship, the trainee may reach point di- 
minishing returns and experience considerable 
dissatisfaction with his subsidiary status. 

the same time, quite essential that the 
internship served the student obtains 
his doctorate. The PhD degree clinical train- 
ing program should indication, not only 
academic achievement, but degree compe- 
tence the application clinical psychological 
techniques well. the degree granted before 
the internship served, such competence the 
performance clinical functions upon the part 
the fresh clinical psychologist cannot as- 
sumed. There also the danger that once the 
student obtains his degree, may not wish 
receive supervised experience clinical setting 
and may proceed with clinical work inde- 
pendent semi-independent manner. Such 
procedure may result little harm the pro- 
fession whole. Nowadays young PhD’s 
clinical psychology are placed responsible super- 
visory and administrative positions. would 
great temptation for the graduate without the 
internship experience proceed with the fulfill- 
ment such functions, for which had prac- 
tical preparation. Moreover, lack experience 
interprofessional relationships and the appli- 
cation professional ethics may further cause 
for alarm the event such graduates are left 
their own devices after the degree granted. 

Another point, alluded above, must re- 
emphasized. has with the quality and 
content the research for the doctoral disserta- 


tion. the internship served the third year 
graduate training, the common practice 
the present time, the student may able make 
use his accumulated clinical experience the 
selection problem. may able use 
the internship station for the collection data 
and obtain the assistance his supervisors the 


formulation his problem and its design (5). 
has the opportunity relevant research the 
field human psychology. the internship 
postponed until after the research done and the 
degree granted, much can lost researchwise. 
The student, with meagre clerkship experience, 
relevant problem for his research. may con- 
tinue, like many his predecessors the field, 
with “piddling,” irrelevant academic problems 
the tradition psychological research sterility. 
With the internship, the research may become 
reality based and clinically relevant. 

widely admitted that the methods select- 
ing students for clinical training are imperfect and 
inadequate. have little except for 
some standardized tests, which presumably pre- 
dict academic success, and the undergraduate aca- 
demic record itself. have little information 
what makes good clinician and how such 
potentialities student may detected. Oc- 
casionally, students themselves not discover 
their real adequacy and clinicians until 
they have actually “come grips” with clinical 
problems the internship situation. Students 
who experience difficulties the clinical setting 
have opportunity, some extent, change 
and redirect the course their academic program 
and research areas which they feel more com- 
fortable. They are thus given opportunity for 
“reality testing” which avoided when the intern- 
ship postponed till much later, after graduation. 

Clinical psychology growing and developing 
profession. Its boundaries are not set and many 


“persons who teach the field not have great 


deal experience it, nor many continue 
with current experience the clinical area. The 
return students from internships, 
“firing lines,’ speak, and 
plinary contacts may have refreshing and re- 
juvenating effect many faculty member with 
effect derived from such relationship. 
Unlike medicine, clinical psychology not fully 
crystallized and the clinical training programs 
the universities, unlike the medical schools, are 
not merely the business supplying stable 
profession with practitioners. The clinical train- 
ing programs have dual responsibility. the 
one hand, they must supply growing profession 
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with competent persons. other words, the uni- 
versities must recognize and fulfill demand for 
services and realistic about it.. Unfortunately, 
some schools, even the “approved list,” show 
cultural lag and refuse give their trainees ex- 
perience and competence techniques (e.g., pro- 
jective) which they deem unscientific, 
maining heedless the practices and demands 
the existing facilities which utilize the trainees’ ser- 
vices. the other hand, the clinical training pro- 
grams have sort mission formulate and 
mould the profession and not merely accede 
certain service demands. Only keeping close 
touch with the clinical realities through students 
serving internships and returning for further in- 
struction and research, can there healthy 
exchange ideas and reciprocal relationship ful- 
filling the dual function. 

Training clinical psychology cannot remain 
ivory tower activity unaware the world’s 
realities. Yet, part can also taken shaping 


those realities. great deal can lost di- 
vorcing the academy from the clinic, the training 
program from internship, theory from practice. 


RABIN 
Michigan State College 


REFERENCES 


Recommended graduate training program clinical ps) 
chology. Amer. Psychologist, 1947, 539-559. 

New York: Prentice-Hall, 1950. 

Standards for practicum training clinical psychology: 
Tentative recommendations. Psychologist, 

1950, 594-609. 

Bennett, Some growing pains clinical 
psychology. Paper read American Orthopsychi- 
atric Assn., Detroit, February, 1951. 

Watson, Training clinical psychology 
from the perspective the internship. Paper read 
American Orthopsychiatric Assn., Detroit, Feb- 
ruary, 1951. 


Amer. 


Manuscript received August 28, 1951 


ots, 
sf. 
~ 
“oh 
£e 
i 
age 
& 
ad 


SURVEY GRADUATE SCHOOL OPINION 
REGARDING PROFESSIONAL TRAINING 
BELOW THE DOCTORATE LEVEL 


WILSON McTEER 


Wayne University 


the request the APA Committee 

Professional Training below the Doctoral 

the author undertook canvass 
all graduate psychology departments with respect 
their practices and attitudes toward nondoctoral 
professional training. questionnaire was pre- 
pared and mailed December 1950 144 depart- 
ments listed the addressograph file the APA 
office. Within month prompt and cordial replies 
were received from departments; second so- 
licitation secured response from more depart- 
ments, bringing the total 122 per cent 
the original list. selective factor apparent 
the list nonrespondents. 

Recognizing divergent trends 
training, the questionnaire was divided into two 
parts, each which followed the same outline 
questions. The first section focused upon elective 
specialization the master’s level; the second 
sought information upon more rigidly structured 
curricula leading specialized graduate degrees 
other than the MA, MS, PhD. Regrettably, this 
duplication questions caused some confusion. 

One fundamental concern the committee cen- 
tered the number the recipients these non- 
doctoral psychological degrees. avoid undue 
clerical effort, and yet sure that our data 
held current significance, requested the number 
such degrees granted the five-year period 
1945 through 1949. There were reported 3,133 
degrees the type, and 689 degrees 
the specialized curriculum type. This combined 
total 3,822 degrees below the doctoral level is, 
notwithstanding, less than the more complete three 
year total 3,971 such degrees reported the 
January 1951 American Psychologist Helen 
her survey “Graduate Training Facili- 
ties Psychology Both sets sta- 


Longstaff, Wilson McTeer, Pressey, Speer, chair- 
man, Yepsen. 


tistics reemphasize the problem the nondoctoral 
“psychologist” bears upon the American Psy- 
chological Association. the one side, there 
indicated the extent the educational machinery 
now committed training this level; the 
other, there suggested considerable bank 
potential technical assistants, possible com- 
petitors for available positions. contrast, Wolfle 
reported the completion only 638 doctorate de- 
grees within the three-year period. 

second concern the committee dealt with 
the proportion graduate study time devoted 
core classwork contrasted with training spe- 
cific techniques. The question phrased the 
questionnaire proved ambiguous: “Hours 
specialized technical subjects” was interpreted too 
frequently include all graduate courses psy- 
chology elected completing the master’s de- 
gree. The question was clearer the context 
the specialized degrees: there the modal reply indi- 
cated that about half the required time was 
spent technical training. However, internships 
practicums were reported only institutions. 

third concern the committee focused upon 
“the types specialization available within the 
graduate curricula the degree granting institu- 
tions. The results this inquiry are summarized 
Table 

fourth concern the committee was directed 
toward the fields occupational placement avail- 
able persons with subdoctoral training. Each 
respondent was requested name two more 
cupational areas which persons with this level 
training might expect find employment. The 
263 job areas named the replies have been con- 
solidated into classifications, shown Table 
with frequencies mention given geographi- 
cal area. Supplementary comments suggest that 
while most respondents are aware some place- 
ment possibilities the master’s level, and while 
few institutions have structured curricula prepar- 
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ing for specified technological roles, still 
able uncertainty persists regarding the continuance 
this occupational market. 

The questionnaire concluded with request for 
comments. Ninety-six the 124 respondents gave 
expression some phase phases their atti- 
tudes concerning training this level. The vari- 
ous commentators dealt with many facets the 
problem, but with over-all sequential organiza- 
tion. The two major topics discussed were: (1) 
Professional placement opportunities the person 
with subdoctoral training compared with the 
PhD EdD psychology. (2) The mode pro- 
fessional training for the subdoctoral specialists 
compared with that for doctoral candidates. 
the following summary, supplemented signifi- 
cant quotations, opinions these and subsidiary 
questions are presented and their agreements and 
disagreements are brought into juxtaposition. 


Professional placement opportunities 


Present and future placement market. Wayne Dennis, 
University Pittsburgh, states: “We feel that while some 
people without PhD’s are currently employed psychol- 
ogy, this fact represents transitional phase our pro- 
fession. People currently without the PhD degree are 
limited the extent which they can advance profes- 
sionally. feel that persons without the ability earn 
PhD should not called psychologists, and that those 
engaged psychological work who have the ability 
should complete the doctorate.” Similar comments were 
offered Heinz Werner, Clark University, and 
Baker, Kansas State College. contrasting view pre- 
sented Adelbert Ford, Lehigh University: The 
shortage psychologists the PhD level now acute 
that large number jobs will filled with individuals 
who have something less than the doctoral 
and many quite reputable colleges are filling junior instruc- 
torships with such men the basis evaluation 
postgraduate credits beyond the Similar statements 
with more emphasis upon probable future need were of- 
fered Keegan, S.J., Fordham University; Gertha 
Williams, College Education, Wayne University; 
Perkins, Claremont College; Dysinger, MacMurray 
College; Peterson, University New Mexico; 
Hunt, Northwestern University; and Reed, Fort 
Hays Kansas State College. 

Limitations subdoctoral specialists. Gertrude Dris- 
coll, Area Psychological Services the Department 
Guidance, Teachers College, Columbia University, reports 
that: The faculty decision (1947) abolish the 
terminal degree was based upon the following ra- 
tionale: (1) Any diagnostic instrument used psy- 
chologist only valid the clinical judgment the 
psychologist using the instrument. (2) Sound clinical judg- 
ment developed only through (a) thorough understand- 
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TABLE 


Areas concentration specialized course work 


Masters 
Frequency 


Concentration available reported 
Clinical* 
Educational* 
Personnel* 
Counseling* 
Industrial* 
Experimental 
Psychometrics 
Social Psychology 
General 
Child and Adolescent 
Comparative 
Physiological 
Personality and Social 


Also mentioned once each were: 


Learning Genetic 

Speech Correction Remedial Reading 
Pub. Sch. Exmnr. Exp. Psychopathology 
Predoct. Clinical Marriage Counseling 
Student Personnel Opinion Polling 
Human Engineering Advertising 


Required Curriculum Degrees 


Frequency 
Concentration available reported 
Clinical 
Personnel 
Industrial 
Measurement 
School Psychologist 
Guidance 
Educational 
Social 


Also mentioned once each were: 
Speech Correction 
Speech Pathology 
Counseling 
Vocational Counseling 


Starred items were listed the reply sheet available for 
checking 


ing theories personality adjustment and learning, (b) 
experience under supervision with wide variety cases 
ranging from the individual who functions relatively 
normal manner the true psychotic, (c) experience 
using diagnostic procedures, (d) opportunity for the stu- 
dent psychologists develop ability make sound clini- 
cal judgment based upon data secured from many sources. 
(3) inadequately trained psychologist presents source 
danger individuals, communities and the pro- 
fession.” 

Sumner, Howard University, states: “My opinion 
that professional training below the doctoral level should 
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TABLE 


Subdoctoral jobs and frequency mention geographical areas 


indicates specialized curriculum available) 


Type Job East Midwest South Mtn. West Total Area Total 

School counselor 

Teaching 

Government 

Experimental 

Veterans service 

Military rsch. tech. 

Advertising 
Social psychology 
Physiological 
Total job names mentioned 263 


— 


not attempted: such training the level 
usually founded scanty knowledge general psychol- 
ogy mostly undergraduate level; attractive stu- 
dents the weakest intellectual caliber; prepares for low 
level, dead-end jobs the profession; appeals strongly 
the savior-complex adolescent minds. believe the 
Master’s degree work should lay solid foundation tools 
and knowledges such will enable the post-Master student 
specialize any direction likes. belong the 
extreme school which believes that professional training 
(clinical, etc.) should done medical schools.” Similar 
opinions with less explicit phrasing were expressed Elsa 
Robinson, New York University; Muenzinger, 
University Colorado; Schneiders, University 
Detroit; and Anderson, Michigan State College. 
Occasional defendants practitioner. Walsh, 
University South Carolina, observes: “It goes without 
saying that there are many well-equipped practicing clini- 
cal psychologists who not have doctorate, though 


many them have least one year beyond the Master’s. 
While this does not any sense justify the lowering 
standards for psychologists, think might not too far 
fetched point out that there are numerous physicians 
practicing psychiatry who fall very, very far short the 
accepted standards training this Bonney, 
North Texas State College, and Nicholas Hobbs, Louisiana 
State University, make similar comparisons for subdoctoral 
persons doing counseling work the schools. 

Economic factors. (a) Present salaries certain regions 
not warrant PhD preparation. Mann, Tulane 
University, gives explicit statement this follows: “For 
some time come there will demand the deep 
South for persons trained the Master’s level psychol- 
ogy. Few state jobs (in the South) call for PhD, and few 
states are willing present pay PhD salaries.” 
Erickson, Vanderbilt University, and Nicholas Hobbs, 
Louisiana State University, support this position. 

(b) Present salaries certain job categories not 
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justify PhD training. Curtis, West Virginia Univer- 
sity, points out that: There limited demand for 
these persons (clinical masters) State Mental Hygiene 
Clinics. the salaries offered, prospect, better 
trained persons cannot had. not personally ob- 
ject professional training below the doctoral level, corre- 
sponding that given the social worker, medical tech- 
nician, etc. Our staff divided the point, however, 
and have not offered specialized yet.” 
Kelley, University Louisville, commented similar 
vein; did Worcester, University Nebraska, re- 
garding school psychologists Nebraska. 

(c) Subdoctoral training adequate for certain job 
classifications. Perkins, Claremont College, com- 
ments: “Although some respects would seem desirable 
have training the PhD level for much larger num- 
ber positions than true present, our opinion 
that many positions requiring psychology training will con- 
tinue exist the level. This especially true 
California clinical jobs with the public schools. The 
Warren, University Southern California, confirms this 
statement applies California. 

Baker, Kansas State College, lists addition 
civil service positions; and persons qualified enter busi- 
ness industry some competence such accounting, 
salesmanship, secretaryship and through that avenue 
enter into personnel work.” Elsa Robinson, New York 
University, mentions “certain levels industrial and per- 
sonnel psychology; possibly, too, social psychology.” 
Anderson, Michigan State College, feels that his 
MA’s industrial psychology are meeting their responsi- 
bilities satisfactorily. 

Gates, Department Psychological Foundations 
Education, Teachers College, Columbia University, com- 
ments that goodly proportion students who take 
Master’s degree educational psychology later specialize 
some phase psychological work, such vocational 
counseling, deans men women, supervisors classes 
for exceptional children, teachers nursery schools, kinder- 
gartens, even upper grades and high schools. certain 
number also become specialists remedial reading. 
Cobb, University South Dakota, and Ray 
Hankman, University Maryland, mention several these 
areas; and Brotemarkle, University Pennsylvania, 
adds “speech correction teachers.” 

Sex related factor, without regard area specializa- 
tion. Dysinger, MacMurray College, states: “Mac- 
Murray College institution for women, and most 


“ 


our graduate students are women. Few them are inter- 
ested originally extensive period preparation 
the PhD Clinical Psychology requires. 
sonable placement opportunities are those with the 
degree, number highly competent young women 
are interested work the Master’s level. The most 
competent this group begin consider more advanced 
work their study progresses. Those who not plan 
early marriage are likely give this possibility serious 
consideration.” Robert Havighurst, Committee Hu- 


long rea- 


man Development, Social Science Division, University 
Chicago, expresses similar point view. 

_Job analyses. McFadden, University Wyoming, 
Prentice, Swarthmore College, and Ander- 
son, Ohio University, general agree with the departmen- 
tal view expressed Grant, University Wisconsin: 
was felt that detailed job analyses should car- 
ried out see what actually going before the prob- 
lems, they exist, could Miller, Uni- 
versity Chicago, gives more emphatic statement: “It 
personal opinion, and believe also the opinion 
the majority the Department that there greater 
need the moment find whether our psychological 
techniques are valid than train large numbers service 
workers carry them out. believe should make 
careful job analysis the psychological 
service workers below the doctoral level before under- 
take such professional programs. Eventually believe such 
programs will needed.” this context, Grant, 
University Wisconsin, gives expression 
opinion that amounts almost “educational” heresy: 
chology students trained the and levels. 
Within some limits, the individual almost important 
the training!” 

Status within the psychological profession for the non- 
PhD. Elliott, University Minnesota, states: “We 
earnestly hope that moves the APA will the 
supposition that the jobs for which are training MA’s 
are unimportant likely either disappear attract 
PhD’s the foreseeable Bousfield, Univer- 
sity Connecticut, and Worcester, Teachers Col- 
lege, University Nebraska, likewise urged that holders 
the should continue recognized essential 
the- profession. 


Subdoctoral professional training contrasted with 
doctoral research preparation 


pronounced difference attitude was present 
the comments from established doctoral research 
training departments contrasted with those which 
came from the smaller newer graduate depart- 
ments which are committed serve given stu- 
dent clientele, which have limited staff with few 
facilities. 


Comments from doctoral research training departments. 
Carl Hovland, Yale University, gives moderate state- 
ment specialization the PhD: “It our opinion that 
greater efficiency instruction would obtained insti- 
tutions with facilities for offering PhD’s concentrated 
these and other excellent institutions not equipped con- 
centrated Master’s training.” Similar positions are 
taken Newman and Allport, Harvard Uni- 
versity; Heinz Werner, Clark University; Ryan, 
Cornell University; Pratt, Princeton University; 
von Haller Gilmer, Carnegie Institute Technology 
Morgan, Johns Hopkins University; Miller, 
University Chicago; Hunt, Northwestern Uni- 
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versity; Paul Farnsworth, Stanford University; 
Wenger, University California Los Angeles; and Neil 
Warren, University Southern California. 

Within this group, the MA, when offered, variously 
defined—but not specialized preparation: 

(a) least two departments have discontinued the 
degree altogether. Miller, Department Psychology, 
University Chicago, reports that the degree was discon- 
tinued that department 1948. Gertrude Driscoll, 
Area Psychological Services the Department Guid- 
ance, Teachers College, Columbia University, reports dis- 
continuance the 1947 the grounds stated above. 

(b) Several departments look upon the turn- 
away by-product the PhD program, aptly described 
tion prize for those who cannot satisfy PhD requirements.” 
Newman and Allport, Harvard University; 
Ryan, Cornell University; Wendt, University 
Rochester; and, with less explicitness, the replies from 
other major doctoral degree institutions. Hall, West- 
ern Reserve University, opposes this use the de- 
gree. Nor feel that should offer the 
consolation prize for students who can’t make the 
grade the doctorate.” 

(c) Other departments regard the customary 
step toward the PhD, perhaps assessment before 
encouragement continue the PhD. C.S. Pratt, Prince- 


those students who expect remain the department for 
three four years. ... The degree has special re- 


quirements. the student passes successfully the prelimi- 
nary examinations for the PhD degree, entitled 
Morgan describes somewhat similar plan Johns Hep- 
kins University; Baldwin, University Kansas, 
states departmental uncertainty whether the 
should required omitted PhD candidates. The 
assessment emphasis stressed Ellson, Indiana 
University: “As trial requirement: student whose re- 
search ability question but who satisfies other aca- 
demic requirements for the PhD required complete 
thesis that his work can evaluated.” 
Havighurst, Committee Human Development, Social 
Science Division, University Chicago, favors general 
nonspecialized degree Human Development part 
because “it permits screening people that only the 
better ones may encouraged for the PhD.” 
Brotemarkle, University Pennsylvania, regards the 
“basically assessment level for the doctorate.” 

Comments and questions from departments which offer 
terminal master’s programs. (a) What 
quences should offered? preceding portion this 
paper has reviewed the uncertainties felt many 
departments who would willing develop terminal 
programs they felt that they could thereby serve their 
community better advantage. have also reviewed 
the specialized areas which certain departments have 
satisfactorily ventured; and Table summarizes the job 
areas named available for this level training. 


(b) How should Master’s candidates selected? 
Cobb, University South Dakota, states the problem 
this way: “It our experience that two types students 
(and consequently, training programs) need clearly 
distinguished the Master’s level: (a) Those capable 
work beyond the undergraduate degree, but not PhD 
caliber, for whom the Master’s training should terminal. 
(b) Those capable going the PhD, which 
case training the Master’s level should emphasize experi- 
mental methods, psychological theory, and courses pre- 
requisite the the prospective doctoral train- 
ing.” Keegan, S.J., Fordham University, recognizes 
this distinction the basis for development further spe- 
cialized course work the level. Others specify the 
undergraduate preparation considered essential for accept- 
ance into graduate program without distinguishing be- 
tween the terminal candidate and the postgraduate 
oriented the predoctoral program. 
MacMurray College, quoted above suggests that young 
married women may more likely candidates for ter- 
minal than for doctoral degree. 

(c) What ratio “core” and “skill should 
maintained? Haslerud, University New Hamp- 
shire, states the dilemma: “How give general enough 
training provide for further growth after the and 
yet provide time for the acquisition specific skills 
testing, interviewing, etc.?” Smeltzer, Temple Uni- 
versity, gives his view briefly: “It should broad and not 
too specialized.” Garrett, Columbia College, Co- 
lumbia University, general agreement with this state- 
ment. 

Adelbert Ford, Lehigh University, emphasizes core pro- 
gram but allows time for specialization: Every 
should interested psychology first, and specialist 
afterward there ‘will health him.’ require 
minimum semester hours ‘foundation psychol- 
ogy’ Master’s program 30, and undergraduate 
minimum semester hours the transcript.” 
Owens, Iowa State College, gives similar statement; and 
Perkins, Claremont College, restates the dilemma 


terms “putting sufficient technical training 


program.” 

Skinner, School Education, New York Univer- 
sity, states ideal—and “reality” the large urban uni- 
versity: “Departmentally, think the degree 
being specialized degree the field psychology but 
not, generally, highly specialized area. The emphasis 
theory, foundations, basic principles, rather than 
any sub-area. good psychologist, rather 
than the kind who ‘knows more and more 
about less and not always succeed turning 
out the kind product that believe have day 
students and night students, part-time students and full- 
time students, students who really want become honest 
and scholarly psychologists and students who want few 
credits that they can become (often against our pro- 
tests) some kind analyst, private practitioner, tester 
for some testing outfit.” 

Kelley, University Louisville, gave thorough 
analysis together with one department’s proposed solution: 
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PROFESSIONAL TRAINING BELOW THE LEVEL 


“(1) Social institutions have needs for psychologically 
trained personnel. There will not enough PhD’s meet 
these needs for long time. Further, begin, many 
these institutions and agencies will not able afford 
for the type work they will initially ask psy- 
chologists. (2) PhD professional psychologists will need 
subdoctoral people assistants and for technical services 
both institutions and private practice. (3) stu- 
dent should permitted out into professional fields 
with one year training. should given the basic 
training, not only specialized skills, but also general, 
experimental, and psychodynamics, order have suffi- 
cient basic competence win the respect other psy- 
chologists and the public. Following the above con- 
clusions, decided restrict our general degree 
only those students who plan for the PhD an- 
other university and who, judge, have chance 
admitted. then planned new degree: Master 
Psychology. This two-year program, with registration 
for four semesters. Its purpose give adequate training 
produce qualified technicians for technical and service 

(d) How may the “terminal master’s” deterred from 
going PhD program? John Kennedy, Tufts 
College, reviews the interesting experience his depart- 
ment: “The government research laboratories ‘human 
engineering’ are continually calling for able people the 
level. Our greatest problem has been find people 
who would willing terminate their graduate training 
this level. Out the eight have trained for this 
type job, only one now working contract research 
—the others either went for the PhD another insti- 
tution (four out eight) are working other fields.” 
Bills, University Cincinnati, expresses the problem 
more briefly: “It difficult get very good people who 
are willing stop this level.” 

Even though few would wish enforce the implications 
the above question, note caution suggested for 
departments inclined toward specialization. The holder 
the degree should able salvage sizable portion 
his graduate effort should later accepted into doc- 
toral candidacy. 

(e) What trends are indicated? Keegan, 
Fordham University, predicts possible expansion spe- 
cialized training Fordham: “In the light these con- 


siderations (some students seek only the because 
limited financial means because they estimate that 
their peak probable achievement, and some candidates 
for the PhD have turned away the level) 
and view the fact that positions are available for per- 
sons who not possess the PhD, have this depart- 
ment discussed the possibility revising our program 
meet some the specific demands for greater specializa- 
tion that level.” 

Cureton, University Tennessee, reports the 
contrary that: “We have moved away from the specialized 
psychology and toward degree based mainly 
work advanced general psychology, statistics, and experi- 
mental psychology.” 

Schneck, University Arizona, planning upon 
expanded training psychological techniques for the near 
future. Anderson, Ohio University, expresses con- 
cern the smaller universities: 


Smaller institutions, 
experience difficulty adding multi- 
plicity courses designed for special professional training 
rapidly the direction high degree professional 
training the level.” 

Were possible compare the data this 
questionnaire with similar data ten years ago, 
there little doubt that technical training the 
level has expanded tremendously within the 
decade. The “technical master” and training 
the technical master’s level are likely part 
our psychological profession for many years 
come. The real question becomes that the As- 
sociation’s attitude toward people with this level 
trained specialization. Are going find way 
keep these people identified with the profession 
and therefore subject our ethics and professional 
Or, are let them slip off into 
fragmented “specialty societies” devise their own 
codes and ethics independently those now being 
structured the American Psychological Associa- 
tion? 


Manuscript received November 22, 1951 
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THE PROBLEM TEACHING INTERNSHIPS' 


WILSE WEBB 


Washington University 


HERE has been increasing interest 

the problem teaching the college level. 

Nearly every trade profession except col- 
lege teaching has least some form supervised 
apprenticeship. This paper concerned with this 
problem: Should formulate systematic pro- 
gram practice teaching for degree candidates? 
agreed that some such program should 
devised, what form should take? 

Answers these questions must the realm 
opinion since research the problem appears 
ion desirable. The most logical source such 
opinions this problem was the already over- 
worked chairmen PhD 
ingly, questionnaire was sent PhD depart- 
ment chairmen and replies were received. This 
paper essentially represents summary these 
opinions. 

First, such program necessary? response 
this question, chairmen felt training pro- 
gram for their candidates was necessary, chair- 
men felt would helpful, and minority 
felt that such program would unnecessary. 
put the problem more concrete terms, the chair- 
men were asked what proportion their graduates 
seemed adequate teachers the time gradua- 
tion. addition the interesting fact that most 
the chairmen were not all sure how 
many were were not adequate teachers, those 
who were willing make estimates (38 the 50) 
indicated that average per cent could 
considered inadequate teachers graduation from 
their departments. They further indicated, re- 
sponse another question, that many individuals 
whom they hired for their departments were inade- 
quate teachers. Finally, from the candidates’ point 
view, was indicated per cent the 


paper was presented essence the APA sym- 
posium the Division Teaching Psychology the 1949 
meetings. was developed part the activity the 
Subcommittee Teaching Internships that Division. 
The author was chairman this subcommittee. Arthur 
Irion, Tulane University, and Benjamin McKeever, Uni- 
Washington, were committee members. 


chairmen that teaching experience and capacity en- 
tered major partial criterion for hiring 
new personnel. 

These opinions indicate need for some program 
teacher training. One the most frequently 
suggested programs that practice teaching. 
How may such program formulated? Again, 
the department chairmen served the basic source 
for answers this question. 

There was general agreement that such programs 
should start and remain the predoctoral level. 
response the question whether they were 
favor pre- post-doctoral programs 
teacher training, were favor predoctoral 
programs, only showed interest postdoctoral 
programs. Four were resistant either type 
program. 


TEACHING INTERNSHIP PROGRAM 


the basis the comments received from the 
department chairmen the following suggestions for 
the organization teaching training program are 
offered: 

Assign supervision teacher training one 
staff member. Where possible, arrangements should 
made for reduction least one class from his 
“load.” Supervisor would direct the general pro- 
gram training, maintain records all trainees, 
supervise the classroom work the trainees, and 
direct any teaching seminar for the trainees. 

Determine which candidates anticipate full- 
part-time teaching positions. this point, some 
selection and possible reorientation those who 
seem poor material for teaching should made. 
Admissibly, with our limited knowledge the 
predictors and requirements “good 
screening this point must rather crude. Nev- 
ertheless, even this crude screening does not seem 
have been attempted. 

Clearly state that the teaching ability these 
candidates will criterion proficiency. Such 
explicit statement would aid orienting the 
student toward directed effort the area. 
recognized that the use this criterion will vary 


| 
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departments and with individuals. Some de- 
partments may wish use criterion for 
teaching PhD, others merely part their job 
recommendations. Some students may, course, 
counterbalance inadequacies this area with other 
skills, and the weight given teaching must 
flexible. 

Utilize students (with without stipends) 
introductory sections, introductory discussion sec- 
tions, experimental laboratories, and statistical lab- 
oratories. minimum, the students may 
utilized lecturing regular staff courses. The 
latter situations suffer from their lack similarity 
the more typical classroom. These positions 
should systematically rotated cover many 
types courses possible and give the oppor- 
tunity many graduate students possible. 

Systematically evaluate .these job activities 
and maintain record these evaluations. Obvi- 
ously, these ratings could done both the lec- 
ture room and the basis classroom presenta- 
tion. Such records would extremely useful for 
future job placement and highly valuable the 
employer. 

Use conferences and seminars teaching for 
specific corrective action. The use other de- 
partmental facilities, such the speech depart- 
ment and education department, may considered. 

instances where training does not seem ef- 
fective reorient the student some nonteaching 
job. noted above our criteria are crude but 
should not avoid the obvious. 

The outlined program seems flexible enough and 
yet systematic enough meet the major criticisms 
which are frequently leveled such training pro- 
grams. few the typical criticisms may con- 
sidered relation the suggested program. 
has been stated that teaching the student 
psychologist, and not teacher, the more impor- 
tant the purposes graduate training psy- 
chology. felt that the suggested program may 
integrated readily with existent academic pro- 
grams and not interfere with them. Secondly, 
has been suggested that education courses (semi- 


nars teaching methods, etc.) are typically “use- 
less,” etc. The program out- 
lined may instituted independently such 
courses and certainly on-the-job training has sel- 
dom ever been criticized “useless” “non- 
transferable.” has further been pointed out that 
such program may harm undergraduate training. 
This matter for research, but there 
evidence the present indicate that utilizing 
graduate students supervised manner 
introductory course has had such effect. has 
been noted that such programs involving evalua- 
tion and supervision may have adverse effect 
the morale graduate students themselves. 
may argued cogently and conversely that better 
training programs would improve the morale 
graduate students. final argument has been that 
this the job education departments, not the 
job psychology. Such attitude seems ex- 
emplified ostrich sticking his head the 
sand and hoping the problem will become tired 
and away. What usually happens, that some- 
one comes along and plucks the ostrich’s tail 
feathers. Teacher-training programs are prob- 
lem which must faced. formulate 
these programs the basis our own needs and 
understandings they will formulated for 
education departments compromising aca- 
demic committees. 

The program suggested is, course, little more 
than the cataloguing the obvious, syste- 
matization the apparent. far from the de- 
mands among the militant pursuers the teach- 
ing problem who would ask for required intern- 
ships, rigid selection programs and, goal, 
licensing teachers. Perhaps, after further re- 
search, may know the effects and limits 
training and the criteria selection and evalua- 
tion. Untii that time this program probably 
would effective sensitizing ourselves and our 
students the problem teaching. should aid 
producing more adequate teachers the present 
framework our departments. 
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PRACTICE TEACHING PROGRAM 
FOR CANDIDATES PSYCHOLOGY 


CECIL FREEBURNE 
Bowling Green State University, Ohio 


ties, courses psychology are taught per- 

sons having only the degree, with for- 
mal courses teaching methods, educational phi- 
losophy, educational psychology. This paper 
describes briefly limited practice teaching course 
which have introduced into our program 
psychology Bowling Green State University, 
and gives the reactions and recommendations 
the students who have been affected the course. 

introducing any new course, major problem 
that the reaction the administration. For- 
tunately, did not run into any interdepartmen- 
tal difficulties. The director the graduate school 
was favorably disposed, and opposition ex- 
pressed fear usurpation duties was advanced 
any department college the university. 
However, the administration general was not re- 
ceptive the suggested seminar. The chief objec- 
tion was that, since Bowling Green does not offer 
the PhD degree, our graduate students did not 
need such course. However, pointed out that 
many college teachers psychology not have 
the PhD, and have never had any formal training 
the teaching psychology, or, indeed, teach- 
ing anything. our own staff the time there 
were several such persons. When this was brought 
out, was given permission draft proposal for 
practice teaching seminar. 

new difficulty appeared when our curriculum 
committee noted that our candidates were al- 
ready required take heavy course load. The 
committee was unwilling make the proposed 
seminar required course, and they felt that 
were made elective course would not 
elected enough students warrant its inclusion 
our catalog course offerings. view this 
opinion, they would not approve practice teach- 
ing seminar full-credit course, nor would they 
count part the staff teaching load. 

Despite this decision, which meant that our 
teaching loads would considerably increased, 
decided ahead. already had the cata- 
log repeatable graduate seminar, which ordi- 


many junior colleges, colleges, and universi- 


narily offered advanced study such areas 
learning, motivation, etc. seemed reasonable 
include professional preparation for teaching one 
the advanced areas justifiably covered this 
seminar, although could not devote the entire 
time the seminar it. Taking some the 
seminar class periods for the lectures and discus- 
sions involved practice teaching program meant 
that the addition our work loads would consist 
mainly the supervisory aspects the program. 

The problem who would required under- 
take practice teaching was resolved reasonably 
could manage. decided that all our 
graduate students psychology would required 
teach except those who already had signed non- 
teaching contracts, as, for example, one student 
who had worked the Lima State Hospital, and 
who intended return his job upon completion 
his work. 

The first time the teaching seminar was offered, 
1948—49, eighteen hours class time were taken 
from the second semester the regular seminar. 
The first six, three-hour meetings were taken for 
the lectures and discussions, with the thought that 
these were conducted before actual teaching was 
done, the students would better prepared for 
their teaching. The lectures and discussions fol- 


lowed very closely, content, the summary given 


Buxton the May 1950 American Psychologist. 

About the fourth week the semester, the stu- 
dents began prepare their teaching units, with 
the help the professors who were supervise 
their teaching. Each student was required pre- 
sent three one-hour lectures, prepare and adminis- 
ter test over his material, grade the test, and re- 
teach from the test. The regular professor was 
attendance during the student’s teaching, and 
supervisor attended the second third lecture 
each student. Wire recordings were made during 
class presentations. These recordings and observa- 
tions provided the basis for individual consultation 
and later class discussion. 

While the reactions the students this ar- 
rangement were, general, favorable, some im- 
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TEACHING PROGRAM FOR CANDIDATES 


provements were suggested. The main recom- 
mendation was that the time preparation and 
teaching spread over more the semester. The 
next year, consequently, spread the six lecture 
and discussion meetings the teaching group over 
the first two-thirds the second semester, with 
the students beginning their preparation for teach- 
ing almost immediately after the semester began. 
They were permitted choose any topic included 
the introductory course, their work being due 
whenever the professor whom they were as- 
signed came their chosen topic his own or- 
ganization his course. There was one good fea- 
ture this arrangement: since there was little du- 
plication topics chosen, the students did their 
teaching various times during the semester. 
Thus, class members who had not yet done their 
teaching benefitted from class discussion the 
work those who had taught. Again, wire re- 
cordings were made some the lectures. 

Student reaction was even more enthusiastic this 
time. Our students appreciated the opportunity 
see teaching “from the other side.” They learned 
great deal about inter-faculty and student-faculty 
relationships. They approved the guidance given 
preparing and presenting their lessons, and espe- 
cially the many-sided views these matters pro- 
vided from the varied experiences senior staff 
members. The teaching situation, with the reas- 
suring presence the supervising professor. helped 
overcome anxieties about teaching, helped self- 
expression under challenging circumstances, and 
contributed the ability think under the pres- 
sure questioning from the classes. The students 
realized never before the crucial fact that mak- 
ing concise, coherent, and accurate explanations 
depends large part upon the preparation the 
teacher. 

Some good suggestions were made for improving 
the course. all these suggestions could car- 
ried out, likely that almost ideal course 
would result. The students thought they should 
given opportunity speak lecturers their 
associates before going into the introductory psy- 
chology classroom. Such warm-up periods, was 
felt, would relieve some initially intense errors, 
eliminate some faulty methods and mannerisms, 
and improve understanding subject matter. 

The program was much too short, said our stu- 
dents. wanted teach more than one unit, 


teach their prepared units more than one 
class. They thought that association with several 
the practice teaching situation would 
more beneficial than association with only one. 
was strongly felt that full-time seminar should 
devoted this enterprise. More consideration 
educational philosophy and educational psychol- 
ogy was wanted, with preparing papers, conduct- 
ing seminar discussions, and free discussions with 
senior staff members these areas mentioned 
desirable. was suggested that several different 
textbooks used, one for each several introduc- 
tory classes, give seminar students familiarity 
with, and practice teaching from, many intro- 
ductory texts possible. one two cases, stu- 
dents thought they were not smoothly introduced 
their classes, that the problem establishing 
contact with the class was unnecessarily difficult. 

general, along with the clinic and the labora- 
tory, our students consider our practice teaching 
program great significance their professional 
preparation. interest note that graduate 
students majoring related fields, such soci- 
ology, have voluntarily taken part our seminar 
and have expressed appreciation its value for 
their own future interests. 

the three years during which have carried 
this program, there has been adverse class re- 
action only one practice teacher. the opin- 
ion the senior staff that this person does not 
have the necessary characteristics for becoming 
good teacher. all other classes, the reaction 
was all that could desired. Voluntary evalua- 
tions the practice teacher’s work, written out 
and handed the students who were taught 
him, have been most helpful and every case have 
been fair. 

Two years ago gave instructorship one 
the graduate students who underwent our prac- 
tice teaching program and received his degree; 
last year filled two vacancies this way, and 
this year, one. These jobs are given with the un- 
derstanding that they are for one year only su- 
pervised on-the-job experience, with the students 
holding them their doctoral study after 
the year up. This internship has become regu- 
lar feature our practice teaching program, con- 
tingent upon our continuing discover capable 
teachers among our graduate students. 
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PSYCHOLOGISTS TEACHER TRAINING 


PERCIVAL SYMONDS SAMUEL KLAUSNER 
Teachers College, Columbia University 
JOHN HORROCKS 
Ohio State University 
VICTOR NOLL 
Michigan State College 


its annual meeting Denver 1949 the 
Division Educational Psychology the 
American Psychological Association estab- 

lished committee investigate the present situa- 
tion with regard educational psychology 
teacher training institutions. The committee de- 
cided that direct inquiry addressed teacher 
training institutions was necessary secure the 
desired information. Accordingly, letter was sent 
the executive heads all professional schools 
education listed The College Blue 
asking them supply information about all psy- 
chologists their staffs include (1) name, (2) 
last degree earned, (3) institution granting the de- 
gree, (4) date the degree, (5) official staff title, 
(6) names courses taught, (7) other responsi- 
bilities psychologist. 

For the purposes the inquiry psychologist 
was defined person (1) who employed 
psychologist, (2) who uses the title psychologist 

committee the Division Educational Psychology 
investigate the present situation with regard educational 
psychology teacher training institutions, and the study 
was undertaken with the aid funds provided Divi- 
sion 15. 

The committee the Division Educational Psychol- 
ogy consists Horrocks, Noll, and Symonds, chairman. 
Symonds was personally responsible for directing the sur- 
vey and for writing the report but the report submitted 
approved the entire committee. Klausner was re- 
sponsible for checking the membership status the APA 
the individuals reported the survey. Appreciation 
expressed Gordon Becker for his preliminary tabula- 
tion the data. 

Hutt. College Blue Book. Published 
Christian Burckel, Yonkers-on-Hudson, New York. 
Sixth Edition, 1950. This list was considered most satis- 
factory for the purposes this inquiry the score 
completeness and up-to-dateness. 


his work and (3) who majored psychology 
his graduate work. The intention was include 
all psychologists who give instruction educa- 
tional psychology, child psychology, educational 
measurement and statistics, mental hygiene, clini- 
cal and guidance procedures, remedial techniques 
school subjects, well those psychologists 
who are engaged personnel research work 
who serve the institution psychologists any 
other capacity. 

Altogether, letters were addressed 387 institu- 
tions. Usable replies were received and tabulated 
for 339 institutions, return 87.6 per cent. 
Those not responding include institutions engaged 
specialized types teacher preparation, small 
private sectarian institutions, and one two 
large institutions. Most the institutions the 
two former groups probably not have psycholo- 
gists their staffs and not offer formal courses 
psychology. believed that the returns rep- 


“résent virtually complete survey institutions en- 


gaged regularly teacher training this country. 

The returns were divided according the type 
institution: state teachers colleges, departments 
education universities and colleges, Negro 
teacher training institutions, sectarian institutions, 
and private institutions. those instances, where 
institution might both Negro, sectarian, and 
private, any combination these, they were 
listed the first group the order named. Finally, 
miscellaneous group institutions consisted 
those whose classification was doubtful for 
whom the size the faculty was not available. 
This miscellaneous group consisted some large 
institutions well some small ones. 

must admitted that spite the precision 
which the appearance numbers appears give, 


there are many irregularities the returns that 
force recognize that this survey gives only 
rough approximation the actual situation. Some 
the returns list only regular teaching faculty 
members; others include, addition, officers 
administration who are psychologists but not teach- 
ing and employees clinics and institutes; and 
some cases long lists graduate assistants with 
teaching clinic responsibilities were supplied, 
and, since these fall under the definition psy- 
chologist stated the original letter, they have 
been included the tabulation. 

The committee did not take into consideration 
the possibility that psychology courses might 
taught persons who are not psychologists. Un- 
fortunately, this appears very widespread 
practice. many institutions, courses educa- 
tional psychology and child psychology well 
other branches psychology are being taught 
individuals whose training has been primarily 
education. Undoubtedly, they have had courses 
psychology their training and have read books 
psychology since their training and have per- 
suaded the administrations their institutions that 
they are competent teach courses psychology. 
few instances, names persons teaching psy- 
chology but not trained psychologists have been 
indicated the returns and the tabulations. 
But the larger number instances, the names 
persons teaching psychology courses 
tion students who do.not meet any the three 
criteria stated above were not included the re- 
turns. This study, therefore, does not include facts 
about ail those who are teaching psychology 
teacher training institutions. 

Another source confusion concerned the rela- 
tion education and psychology departments 
universities. general, was our policy in- 
clude only psychologists the staffs the teacher 
training institutions. the case some universi- 
ties this decision was simple and clear-cut stu- 
dents the department education seldom regis- 
ter for courses the department psychology. 
But many other universities, the situation 
more confused. Departments education often 
depend the psychology department provide 
courses for education students. each instance, 
the respondent was instructed that, for the pur- 
poses this study, should list the names 
members the department psychology who 
offer courses that are taken large numbers 


PSYCHOLOGISTS TEACHERS TRAINING INSTITUTIONS 


TABLE 


Degrees held psychologists teacher training institutions 


| State 
Univer-| State 


Miscel 


Colleges | 


the students the School Education. the 
other extreme, there are some situations which 
all psychology offerings the university are given 
department which administered within the 
School Education. All members such depart- 
ments have been included the tabulation al- 
though some them offer courses not regularly 
taken education students. 

Since the letters inquiry were addressed the 
administrative head the institution and he, 
turn, sent the letters the dean the school 
education the head the psychology depart- 
ment there some lack uniformity the way 
which the blanks were filled out. possible 
that some states where the state university 
where extension work done number 
cities, Illinois, several names may have been 
omitted. 


DEGREES HELD PSYCHOLOGISTS TEACHER 
TRAINING INSTITUTIONS 


Table gives facts with regard degrees held 
1,767 psychologists teacher training institu- 
tions. may noted that the doctor’s degree 
becoming accepted requirement for employment 
universities, the doctorate held per cent 
the psychologists employed, state teachers col- 
leges per cent, private institutions 
per cent. sectarian institutions per cent, 
and Negro institutions per cent. all 
institutions combined 94.3 per cent hold degrees 
above the bachelor’s degree, which indicates that 
with surprisingly few exceptions graduate study 
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and degree are requisites for employment 
psychologist. 

analysis the dates receipt the degree 
has shown that per cent the doctor’s degrees 
and per cent the master’s degrees for which 
dates are available were granted within the past 
five years, indicating the staffs teaching psychology 
are young. relatively large number old- 
timers, holders the doctor’s degree before 1930, 
are still active, however. 


TYPE AND DUTIES 


some institutions, there are individuals with 
appointments both education and psychology. 
There one state university which member 
the School Education has degree psychol- 
ogy, and oddly enough there are some members 
the staff teacher training institutions with de- 
grees psychology who are not teaching psychol- 
ogy. For instance, there state university 
psychologist who, professor industrial educa- 
tion, teaching, among other courses, wood pat- 
tern making, wood turning, and design and con- 
struction furniture. another institution, stu- 
dent counseling, guidance, and testing are taught 
man who took his PhD religious education 
with minor psychology. one state univer- 
sity there are psychologists the School 
Education and Nursing but members the educa- 
tion faculty give courses psychology the psy- 
chology department. the other hand, many 
instances, psychologists who have had 
ground training education and experience 


teaching below the college level are teaching 


educational psychology. 

Two hundred and forty-two psychologists, re- 
ported this study, usually addition their 
teaching duties, hold various administrative posts. 
Some these administrative responsibilities are 
concerned with psychology—administrative head 
the department, director the psychological clinic, 
counseling service, the program, and other spe- 
cial clinics. Altogether were listed having 
administrative responsibility for clinic. But psy- 
chologists are also called upon assume more gen- 
eral administrative duties including the responsi- 
bilities dean being placed charge field 
work, the summer session, the placement bureau, 
the teacher training program and the like. 

Apart from these administrative posts, there are 
considerable number (359) who are rendering 


psychological service one sort another in- 
cluding student counseling, testing and other guid- 
ance activities who are engaged recognized 
research activities for which part their time has 
been set aside. And there are other duties less 
closely related psychology which have been 
noted. Supervision graduate research was spe- 
cifically mentioned cases and probably there 
are those who may engage supervise research 
who did not list these activities. 

the belief the committee that the num- 
ber psychologists who have duties psycho- 
logical nature other than teaching far too small. 
one peruses the returns, struck with the 
large number institutions which teaching 
the only recognized responsibility the psycholo- 
gists the staff. Certainly the contact students 
with psychology these situations must ex- 
tremely academic and bookish—the learning 
theory which has only remote relation practice. 
For instruction psychology vital, in- 
structor should also have the opportunity apply 
psychology practical way his institution 
either testing and counseling, engaging re- 
search, participating clinical activities. 
Unless such enterprises are going the cam- 
pus, psychology the students will seem 
only another academic subject with little relation 
the actual work teaching, the schools, and 
education. 

Table provides tabulation the frequency 
with which courses are offered different types 
institutions. There was considerable amount 
arbitrariness making the decisions with regard 
tabulation. general, course was not tabu- 
lated under given heading unless its title was 
precisely given. Any variation the title was 
tabulated under miscellaneous heading. For this 
reason, the totals for any given course are un- 
derstatement. For instance, total 313 courses 
child psychology have been tallied. But other 
courses, similar nature but with some variation 
the exact wording the title, have been tallied 
under growth and development and child psychol- 
ogy (miscellaneous) lower the table. get 
the correct perspective with regard courses 
tests and measurements, one should refer courses 
specifically labeled tests and measurements, edu- 
cational tests and measurements, mental testing, 
and also the miscellaneous group testing courses. 

General psychology and educational psychology 
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PSYCHOLOGISTS TEACHERS TRAINING INSTITUTIONS 


TABLE 


Courses psychology offered teacher training institutions 


Priv. Sect. | Negro 


Course Universities State Uncl. Total 
Educational 169 174 452 

(Subtotal) 1,298 1,058 346 

| 
General Psych. (Misc.) 127 237 


practically tie for first place the number courses 
given. However, one should also note addition 
elementary psychology and the larger group 
miscellaneous courses general psychology, the 
one hand, and advanced educational psychology 


the other. Apparently, the general practice 
offer course general psychology preparation 
and prerequisite for courses educational psychol- 
ogy spite the fact that there large per 
cent overlapping the content these two 
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courses. For example, one currently used text 
general psychology has chapters “The Prob- 
lem Development,” “Emotion,” 
“Learning,” “Thinking,” 
ing,” “Intelligence,” and “Personality,” all topics 
which would found constitute the principal 
topics discussed text educational psy- 
chology. 

There are all sorts variations practice. Ap- 
parently, there are some teacher training institu- 
tions which offer psychology courses whatever 
education students. But, general, psychology 
taught most teacher training institutions. One 
college reports that “general psychology really 
term general and educational psychology meet 
the needs students going into teaching.” one 
state university, all education students must take 
general psychology from professor psychology 
before they can take educational psychology from 
professor education. 

The comparison the frequency with which 
courses are given universities and state teacher 
colleges reflects the different emphasis these two 
types teacher preparation. The state teacher col- 
leges more frequently offer courses child psy- 
chology, adolescent psychology, mental hygiene, 
tests and measurements, all which apparently 
have been considered desirable teacher prepara- 
tion and probably are incorporated number 
certification requirements. the other hand, 
universities offer more specialized courses ab- 
normal and clinical psychology and counseling; 
and courses personality, experimental psychol- 
ogy, psychology learning, mental testing, growth 


and development, and personnel psychology 


given more often universities. Universities pro- 
vide many more courses statistics and methods 
research, and advanced courses educational 
psychology and statistics also appear almost ex- 
clusively the university list. 

The reader will undoubtedly make his own ob- 
servations from the tabulation courses. The 
committee can only point out certain trends which 
seemed them particularly striking. Mental Hy- 
giene has achieved important place the in- 
struction psychology and this healthy sign. 
One should link with this, courses personality 
and the psychology adjustment. the other 
hand, one may question the justification for the 
course abnormal psychology the preparation 
teachers. The inclusion this course un- 
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doubtedly points the interest pathological 
mental processes and further information mental 
pathology can justified from the point view 
general education, but its application the 
problems teaching would seem little re- 
mote. The recent rise interest the clinical 
applications psychology testified the rela- 
tively high position courses guidance, clinical 
psychology, counseling. This is, the whole, 
healthy development and should help teachers 
understand more intimately the nature problems 
adjustment and development. However, the 
value these courses again can questioned 
when they too far placing emphasis prob- 
lems diagnosis and treatment pathological 
conditions. 

Perhaps there somewhat more justification for 
the courses social psychology particularly they 
emphasize education’s responsibility with regard 
social processes and social change and they 
throw light interpersonal relationships the 
classroom, 

Probably the testing expert will regret the fact 
that courses tests and measurements not 
stand higher the list. Certainly the problem 
evaluation important for every teacher and, un- 
fortunately, many centers teacher training 
receives scant attention. the other hand, there 
doubt that many centers the theory test- 
ing has been developed and elaborated beyond the 
point where has functional value the prepara- 
tion teacher, and survives because fetishistic 
value has been attached it. 

Similar comments could made about the 
courses statistics and research. Statistics ap- 
parently serves two main functions: (1) 
tool for the handling and interpretation the 
meaning mass test results; (2) serves 
tool interpreting the results research and ex- 
perimental investigation. There are some who 
probably feel that courses statistics and research 
play too small role the training teachers; 
but there are others who would see them re- 
ceiving too great emphasis even the modest 
role that they play. one would deny the need 
for training research workers education and 
training some teachers approach their work 
the spirit research and investigation. the 
other hand, should recognized that the ma- 
jority teachers are employed and expected 


| 


teach and that they cannot expected have the 
inclination time undertake research. 

The modest picture given courses the psy- 
chology learning probably part explained 
the fact that learning constitutes the major 
topic taken courses educational psychol- 
ogy. Certainly, understanding the principles 
learning should for the teacher what the 
principles mechanics and physics would for 
the engineer. significant that courses sta- 
tistics come ahead courses learning. 

should noted, too, that these psychologists 
also teach many courses education just many 
educators teach courses psychology. 


MEMBERSHIP STATUS THE AMERICAN 
PSYCHOLOGICAL ASSOCIATION 


The 1950 Directory the American Psychologi- 
cal Association was consulted order determine 
how many these 1,767 psychologists were mem- 
bers. 
tabulations were made membership according 
degree held and title the position. The divisions 
the APA which members belong were also 
noted and tabulated. 

Table presents the membership status terms 
degree held. most importance the fact 
that 1,031 the 1,767 individuals, 58.9 per 
cent, were not members the APA. This seems 
incredible inasmuch those who were included 
this study were either (1) employed psycholo- 
gists, (2) used the title psychologist their 
work, (3) majored psychology their gradu- 
ate work. One would expect find the propor- 
tion membership higher with those who hold the 


The class membership was noted, and 


TABLE 


Membership and non-membership the APA 
according degree held 


Degree APA Non-APA 

Held Members Members 
PhD 542 339 
EdD 113 
387 
EdM 
BEd 
Other 
Not given 
Total 736 1031 


PSYCHOLOGISTS TEACHERS TRAINING INSTITUTIONS 


TABLE 
APA divisional membership 


Per Cent 
of Total 


Number Membership 

Division Division 
General 13.8% 
Teaching 14.5% 
Experimental 11.2% 
Eval. and Meas. 15.9% 
Child. and Adol. 16.6% 
Pers. and Social 94% 
SPSSI 11.7% 
Esthetics 
Clin. and Abn. 114 9.9% 
Consulting 98% 
Ind. and Bus. 7.6% 
Educational 107 26.5% 
School 11.4% 
Couns. and Guid. 13.9% 
Publ. Service 6.1% 
Military 14.6% 
Mat. and Old Age 16.7% 


826 


higher degrees but actually the 881 holders 
the PhD degree, 339 38.5 per cent were not 
members the APA. the 736 psychologists 
who were APA members, 518 were Associates, 215 
were Fellows, and were Life Members. 

Table presents data divisional membership. 
The distribution membership according divi- 
sion raises many questions. There are more who 
are members the Division Clinical and Ab- 
normal Psychology than the Division Edu- 
cational Psychology, and the number who are mem- 
bers the Division Counseling and Guidance 
Psychologists approaches those who are members 
the Division Educational Psychology. 
parently, the APA general and the Division 
Educational Psychology particular not serve 
the needs these persons any important way. 

When these figures are looked with respect 
the total membership the divisions, the per cent 
seems more reasonable—Division Educational 
Psychology 26.5 per cent, Counseling and Guidance 
13.9 per cent, and Clinical and Abnormal 9.9 per 
cent. this basis, psychologists teacher train- 
ing institutions comprise 15.9 per cent the mem- 
bership the Division Childhood and Adoles- 
cence, 13.8 per cent the Division General 
Psychology and 14.5 per cent the Division 
the Teaching Psychology. The small number 
and percentage who are members the Division 
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School Psychologists hard understand. The 
14.6 per cent who are members the Division 
Military Psychology may represent continuing 
loyalty and contact with the service experience 
which provided the first important work contact 
with psychology. The relatively high percentage 
who are members the Division Maturity and 
Old Age (tieing the membership percentage the 
Division Childhood and Adolescence) points 
the interest the problem maturity among 
educators. 
SUMMARY 


The situation with regard the teaching 
psychology teacher training institutions can best 
described confused. Many courses psy- 
chology are being given persons who were not 
trained psychologists. the conviction 
the committee that this situation should re- 
viewed and only those who have received major 
training psychology should permitted teach 
psychology. 

Practically all psychologists teacher train- 
ing institutions have had graduate training psy- 
chology. 

large proportion psychologists employed 
teacher training institutions hold doctor’s de- 


grees. 
There seems little distinction between 
psychologists who have the title professor psy- 
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chology and those who have the title professor 
education. 

Most psychologists teacher training insti- 
tutions have other responsibility than teach. 
few psychologists are employed clinical and 
counseling positions. There are many who have 
other duties addition teaching including ad- 
ministrative responsibility both psychology and 
more generally the institution and giving 
service testing, counseling, and guidance 
clinics and service bureaus. the belief the 
committee that the teaching psychology would 
enriched this practice could extended. 

General psychology seems rather gener- 
ally taught prerequisite taking courses 
educational psychology. This 
practice has recently been subject inspection and 
criticism. 

Membership status the APA psycholo- 
gists teacher training institutions points 
woeful lack professional interest the national 
organization and/or the fact that the APA does 
not contribute the needs these individuals. 
may also point the possibility that many are em- 
ployed teach and practice psychology teacher 
training institutions who are not professionally 
trained and qualified for this work. 


Manuscript received June 1951 
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TEACHING PSYCHOLOGY HIGH SCHOOLS' 


ENGLE 


Indiana University, Fort Wayne Center 


HERE has seemed increasing inter- 

est the teaching psychology the sec- 

ondary school level, but review the lit- 
erature indicates that there has been recent 
survey what being done this field. The 
purpose the present report bring date 
general survey the extent which and the 
conditions under which psychology taught 
separate subject high schools the United 
States. addition, attempt has been made 
secure some measure teacher and pupil evalua- 
tion the subject. 


PROCEDURE 


the summer 1950 letter was sent each 
State Superintendent Public Instruction asking 
for the name the individual his staff who 
would best qualified answer questionnaire 
the teaching psychology high schools. 
Questionnaires were sent the state officials named 
the superintendents who replied. For the 
states from which reply was received, the ques- 
tionnaire was sent the superintendent himself. 

After various follow-up letters, questionnaires 
were returned states. Repeated attempts 
failed bring response from Idaho, but finally 
response for that state was received from prin- 
cipal known teaching psychology his high 
school. 

After data were collected and material organized, 
report was sent the state officials with re- 
quest for them make any corrections desired 
changes before publication the report. All such 
changes are included the present report. 

Each state official was asked furnish list 
high schools which taught courses psychology. 
Returns were incomplete, but mailing list 453 
addresses was obtained. the spring 1951 
questionnaire concerning training and teaching ex- 
perience was sent teachers each these 


survey has been made part the work the 
Committee the Teaching Social Psychology, Society 
for the Psychological Study Social Issues. Victor 
Noll Michigan State College assisted the survey. 


schools. Also, teachers were asked evaluate the 
course psychology. 

addition, teachers were asked administer 
rating scale and questionnaire pupils their 
psychology classes. Pupils were asked evaluate 
psychology terms objectives secondary edu- 
cation, and indicate what they considered 
the most desirable length for such course. 


STATES WHICH PSYCHOLOGY TAUGHT 

separate subject instruction the high schools 
states. Following the name each state 
there indicated the per cent high schools 
that state offering courses psychology. Figures 
parentheses are approximate the expression 
opinion. the end the list there are given the 
states which the official was unable give either 
the exact approximate number high schools 
his state which offer courses psychology. 


Kentucky (25.0) Montana 6.1 
Arkansas (25.0) California (6.1) 
New Hampshire 23.9 Massachusetts 4.3 
Oklahoma 16.2 Minnesota (4.3) 
North Dakota 15.5 New Mexico (4.1) 
Kansas 14.1 Florida 2.5 
(11.8) New Jersey 2.0 
Maryland 11.7 Ohio (2.0) 
Nevada 11.4 (1.6) 
South Carolina 113 Utah 
Washington (10.9) Virginia (1.0) 
Missouri (10.1) North Carolina 0.4 
Vermont 10.0 Idaho 
Colorado (7.9) Indiana 
Nebraska (7.4) Michigan 
Maine 7.3 New York 
West Virginia 6.8 Texas 


The number high schools teaching psychology 
ranges from one Utah approximately 150 
Kentucky. the states for which definite 
approximate figures are available, 1,082 high schools 
offer courses psychology. This 8.4 per cent 
the total 12,939 high schools reported offi- 
cials these states. 

The official for Nebraska indicated that the num- 
ber schools offering psychology will increasing 
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because the State Department pointing out the 
desirability semester courses health, both 
mental and physical. 1949 Texas approved 
psychology subject meet the requirements 
for graduation from accredited schools. The New 
Hampshire State Department Education reports 
that has committee which working toward 
the development material stressing the mental 
hygiene approach. 

The official who answered the questionnaire for 
Connecticut stated that Connecticut should 
listed state which psychology not taught 
separate subject. However, did call atten- 
tion the fact that the Housatonic Valley Re- 
gional High School (Falls Village) offers course 
called “Contemporary Problems.” This course 
required all seniors. The time from September 
the end February devoted psychology, 
with the remainder the year being devoted 
sociology. 

Psychology taught separate subject in- 
struction one high school Alaska. not 
taught Washington, C., the Canal Zone, 
Puerto Rico. Repeated attempts failed bring 
Hawaii. 

more detailed report this survey made 
elsewhere (6). 


SIZES HIGH SCHOOLS WHICH PSYCHOLOGY 
TAUGHT 


order learn something further about where 
psychology taught, the questionnaire included 
the question, “As rule, psychology offered 
mostly small schools, mostly large schools, 


proportionally the same schools regardless of* 


states psychology taught proportionally 
the same schools regardless size. Definite 
approximate figures available for these states 
indicate total 648 high schools teaching psy- 
chology. states psychology usually taught 
the larger high schools. Definite approximate 
figures available for these states indicate 
total 297 high schools teaching psychology. 
only three states, with total 137 high schools 
teaching psychology, the subject usually taught 
schools. 


THE COURSE PSYCHOLOGY 


all states which taught, psychology 
offered elective. 


AMERICAN 
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states indicating more less definite 
pattern, one state (Massachusetts) usually offers 
psychology the ninth and tenth grades, three 
states usually offer the eleventh grade, 
the twelfth grade, and the eleventh and 
twelfth grades combined. 

the part the present survey which 
questionnaire was sent 453 teachers, 147 usable 
replies were received from teachers states. 
this number, 1.4 per cent indicated that they 
taught psychology the tenth and eleventh grades 
combined, 17.2 per cent the eleventh grade, 19.3 
per cent the eleventh and twelfth grades com- 
bined, and 62.1 per cent the twelfth grade. 

states indicating the number semesters 
devoted the study psychology, usually de- 
vote one semester, ten usually devote two semes- 
ters, and three devote either one two semesters. 

The questionnaire teachers indicated that 64.8 
per cent offer one-semester course, 34.5 per cent 
offer two-semester course, and 0.7 per cent offer 
four-semester course. When asked indicate 
the number semesters which they believed should 
devoted course psychology, 24.8 per cent 
the teachers expressed the opinion that the 
course should one semester length, 68.3 per 
cent indicated two semesters, 0.7 per cent three se- 
mesters, and 6.2 per cent four semesters. 

Ninety-seven teachers states administered 
rating scale and questionnaire 2,783 pupils 
their classes psychology. 2,680 pupils indi- 
cating the number semesters which they believed 
should devoted psychology, 12.9 per cent ex- 
pressed the opinion that the course should one 
semester length, 57.2 per cent indicated two se- 
mesters, 5.3 per cent three semesters, 21.4 per cent 
four semesters, and 3.2 per cent more than four se- 
mesters. Pupils two-semester courses favored 
more time being devoted psychology than did 
pupils one-semester courses. 

Both teachers 103) and pupils 2,783) 
evaluated the course psychology terms ten 
objectives secondary education. 
rating scale was used. ranged from five points 
for “Has made the greatest contribution any 
subject have studied high school” one point 
for “Has made the least contribution any sub- 
ject have studied high school.” For teachers 
the mean rating the ten objectives was 3.52; for 
pupils the mean rating was 3.43. Teachers and 
pupils were agreed that psychology contributes 


most the “Co-operation” and “Family ob- 
jectives, the mean ratings teachers being 4.36 
and 4.27 respectively, the mean ratings pupils 
being 4.14 and 4.22 respectively. Teachers and 
pupils were agreed that psychology contributes 
least the “Appreciation Beauty” and 
sumer Problems” objectives, the mean ratings 
teachers being 2.75 and 2.74 respectively, the mean 
ratings pupils being 2.48 and 2.59 respectively. 
For the ten objectives, pupils one-semester 
courses had mean rating 3.38, pupils two- 
semester courses had mean rating 3.49. The 
significance ratio for the difference between one-se- 
mester pupils 1,587) and two-semester pupils 

more detailed report the survey teacher 
and pupil attitudes toward psychology reported 
elsewhere (7). 

Credit for the course psychology. 
states indicated that credit for course 
psychology usually granted the field social 
science, although some indicated that credit might 
granted elective without necessarily being 
classified social science. addition, five states 
(Nebraska, New Jersey, New York, North Caro- 
lina, Virginia) grant credit elective the 
discretion the principal without specifying the 
general field. North Carolina the State Depart- 
ment Public Instruction expressed itself not 
being adverse allowing credit social science. 
Iowa and South Carolina credit may granted 
either social science science. Vermont 
credit granted science. The question concern- 
ing credit was not answered for Michigan. 

Textbooks. Some states not have textbook 
adoptions any subject area and others there 
are adoptions for psychology although there 
may adoptions ether fields. 

Officials nine states reported textbook adop- 
tions psychology follows: 


Florida, Kentucky, South Carolina—Sorenson and Malm 
(13) 

New Mexico, Utah—Engle (4) 

California—Averill (1), Crow and Crow (3), Engle (4), 
Langer (11), Sorenson and Malm (13), Woodworth 
and Sheehan (15) 

Indiana—Averill (1), Crow and Crow (1), Engle (4) 

North Carolina—Engle (4), Josey (10), Sorenson and 
Malm (13) 

Oklahoma—Averill (1), Engle (4), Josey (10), Geisel 
(9). 


those states which there are adoptions, 
officials were asked name the textbooks which 
they believed are used most commonly. Many offi- 
cials were unable answer this question but those 
who did tended indicate the same textbooks 
mentioned above. addition, the following books 
were mentioned: Bliss (2), Roberts (12), Tiffin- 
Knight-Josey (14). 

analysis subject matter presented high 
school psychology textbooks has made 
Engle (5). 


QUALIFICATIONS TEACHERS 


nine the states which psychology 
taught, there are specific requirements for license 
teach the subject. Florida requires semester- 
hours, Nebraska requires minimum semes- 
ter-hours’ training psychology. Missouri requires 
social studies major, including courses psychol- 
ogy. Minnesota requires major minor the 
field. Montana teachers must instruct only 
their major minor fields preparation, the 
preparation for major being quarter-hours, 
the preparation for minor being quarter-hours. 
addition, quarter-hours education are re- 
quired. Indiana psychology may taught 
anyone holding administrative social studies 
license, but courses department psychol- 
ogy are required for either these licenses. New 
Hampshire has general requirement semes- 
ter-hours for teaching any field, including six 
hours’ preparation for each specific subject 
taught the field. However, only one two 
periods per day are devoted teaching any one 
subject, six semester-hours training are required 
that subject. Probably this latter requirement 
the one met most teachers psychology. 
New Jersey requires certification guidance. For 
certification “Guidance there must 
semester-hours’ advanced training which 
must from list specified courses psy- 
chology. For certification 
selor” there must minimum semester- 
hours credit courses psychology and guidance, 
six these hours being courses psychology 
and educational tests and measurements exclusive 
courses general and educational psychology. 
Virginia requires total semester-hours 
psychology, six which must general psy- 
chology and the remainder other suitable psy- 
chology courses. 
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Maine making plans for area certification 
1952 and will then require major minor psy- 
chology order for one able teach this 
subject. 

Arkansas there are specific certification re- 
quirements but under present circumstances they 
not apply the teaching psychology because 
teacher permitted teach minor fraction 
the school day noncertified subject field. 
instance does high school have more than one 
class psychology during any school year. 

North Dakota teachers are supposed have 
minimum hours preparation, but prob- 
ably not all those teaching psychology can meet 
this minimum qualification. 

Washington and Colorado not have subject 
certification, but accreditation standards require 
that teachers have and quarter-hours 
training respectively. 

some states there are only blanket licenses en- 
titling one teach any subject the high school 
level. Some officials pointed out that minimum 
three semester-hours training psychology 
required for such general license. 

Something further the qualifications teach- 
ers was learned from the questionnaire sent 
teachers. the 147 teachers answering the ques- 
tionnaire, 127 gave usable responses concerning 
their training. High school teachers psychology 
are trained primarily social sciences and educa- 
tion, the mean numbers semester-hours reported 
being 27.14 and 24.64 respectively. These figures 


include both undergraduate and graduate training 


but not include courses educational psychol- 
ogy. one combines training educational psy- 
chology and psychology, the mean numbers se- 
mester-hours training psychology are follows: 
undergraduate 11.95, graduate 6.54, both 18.49. 
the other hand, one considers only training 
psychology (not including educational psychol- 
ogy), there the disturbing fact that teachers re- 
mean semester-hours training follows: 
undergraduate 5.71, graduate 2.55, both 8.26. Ex- 
pressed another way, 79.5 per cent the teach- 
ers reported having had ten fewer semester- 
hours undergraduate training psychology and 
89.8 per cent reported having had ten fewer 
hours graduate training psychology. the 127 
teachers reporting, 37.8 per cent indicated un- 
dergraduate and 77.2 per cent indicated gradu- 


ate training psychology, that is, distinguished 
from educational psychology. 

Teachers were asked indicate the subject areas 
which they taught addition their teaching 
psychology. Eleven the 142 teachers answer- 
ing this question taught courses other than psy- 
chology, but they did have administrative duties. 
Apparently teachers devote full time the 
teaching psychology. 131 teachers indicat- 
ing that they taught one more areas other 
than psychology, 48.9 per cent taught the area 
social science, but apparently high school 
teacher psychoiogy may asked combine 
his teaching this field with almost any other sub- 
ject the curriculum. 

the questionnaire teachers were asked indi- 
cate school work psychological nature which 
they did addition their teaching psychol- 
ogy (other than such work with the pupils their 
own classes). further attempt was made de- 
fine psychological work, but 53.5 per cent the 
teachers indicated that they did some additional 
school work which they considered psy- 
chological nature. Such work was generally indi- 
cated that superintendent, principal, director 
guidance, counselor. 

Further details the training and experience 
teachers are reported elsewhere (8). 


AREAS OTHER THAN COURSE PSYCHOLOGY 
WHICH PSYCHOLOGICAL MATERIAL PRESENTED 


all states which officials indicated that psy- 
chology not taught separate subject in- 
struction, they did indicate that psychological ma- 
terial presented connection with other courses. 
The most frequently mentioned areas which psy- 
chological material taught are follows (in de- 
scending order frequency mention): 


Home economics, homemaking, family relations; 

Social studies, social problems, human relations, sociology 

American government, American problems, problems 
democracy, civics, citizenship 

Health and physical education 

Life-adjustment, boy-girl relationships, personal develop- 
ment. 


Other subject fields less frequently mentioned 
offering psychological material were biology, com- 
mercial, vocational, and general science. Orienta- 
tion and guidance programs seem account for 
very considerable amount instruction which 
psychological nature. 
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REASONS FOR NOT OFFERING COURSE 
PSYCHOLOGY 


State officials were asked express their opin- 
ions why psychology was not taught 
separate subject any, relatively few high 
schools their states. Inertia and lack interest 
were frankly given reasons for not teaching psy- 
chology. Some pointed out that many high schools 
are small and teachers have full load with the al- 
ready crowded curriculum. Others indicated that 
frequently there adequately trained and other- 
wise qualified teacher available for course psy- 
chology. 

Psychology frequently thought college- 
type subject and too difficult for high school 
pupils, especially taught college methods. 
There seemed some fear that psychology 
would taught psychology, several offi- 
cials expressing the opinion that psychological ma- 
terial could and taught more effectively when 
applied courses other than those under the title 
“Psychology.” 

The present increasing emphasis core cur- 
riculum contrasted with the traditional subject- 
matter curriculum not conducive the introduc- 
tion separate courses psychology. 

One official expressed the opinion that one rea- 
son for psychology not being taught his state 
was fear controversial possibilities. Another 
said, material can presented un- 
der several names, such marital relationships, 
etc., without repercussion. The mention, however, 
psychology appears include fear which, al- 
though unfounded, very real.” 


CONCLUSION 


Relatively few high schools offer course psy- 
chology, but the number seems increasing. 
those schools which offered, both teachers 
and pupils tend enthusiastic about the course. 
They believe that contributes more meeting 
objectives secondary education than most 
courses, and they tend believe that more than 
one semester should devoted the course 
psychology. 

High school courses tend applied na- 
ture, that is, mental hygiene, interpersonal relation- 
ships, social problems, and forth. This fact 
raises many problems brought out the APA 
ethics committee the teaching psychology, 
well problems the content the introduc- 
tory course psychology. 


Although the training and experience teachers 
high school psychology varies greatly, there 
tendency for the teachers trained and experi- 
enced social science and education rather than 
psychology. The APA concerned about col- 
lege teaching and training both the graduate and 
undergraduate levels, but the Association should 
not lose sight the fact that many students have 
their first contact with psychology earlier age. 
High school teachers psychology should have 
opportunity for effective training. Many college 
courses with their emphases theoretical prob- 
lems and experimental techniques scarcely seem 
suitable for the training teachers whose interests 
and needs are centered primarily problems re- 
lated the personal and social adjustments 


adolescents. 
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NEW ASSOCIATES THE AMERICAN 
PSYCHOLOGICAL ASSOCIATION 


APA BOARD DIRECTORS 


Board Directors announces that the following 1,417 persons were elected Associates 
the American Psychological Association January 1952. Though not all them have vali- 
dated their election paying their dues, all but few them will eventually so. 


Abbott, Preston Sargent Baker, Chester Hamilton Berg, Paul Conrad 
Acker, Stanley Baker, Muriel Emily Berger, Raymond Milton 
Adams, Edward Larrabee, Jr. Baldwin, Charles Lewis Bergman, Daniel 
Adams, Henry Bethune Banghart, Frank William, Jr. Bergstrom, Ingrid Gunvor 
Adams, Jack Ashton Barbe, Walter Burke Berkun, Mitchell Mark 
Adams, Walter Dale Barbour, Charles Starr Bernstein, Milton 
Adamson, Robert Emory Barch, Abram Moses Bess, Bartley Edward, Jr. 
Adler, Nathan Bard, James Alan Bessey, William Cahoone 
Albizu-Miranda, Carlos Bard, Morton Bilinski, Chester Robert 
Albrecht, Paul Abraham Bardach, Joan Lucile Bills, Norman George 
Albright, Arline Bardwell, Frederica Bindman, Arthur Joseph 
Alcabes, Abraham Barlow, john Alfred Bing, Elizabeth 
Alderdice, Ernest Terence Barnes, Henry William Blackwood, Duane Frederick 
Allen, Margaret Barnes, Paul John Blank, Isidore 
Allen, William Homer Barnett, Albert Blanton, Richard Linn 
Alluisi, Earl Arthur Barr, Lawrence Leonard Blees, Robert Arthur 
Ambler, Rosalie Knost Barratt, Ernest Stoelting Blessing, Harold Dean 
Anderson, Dorothy Vivien Barron, Alfred John Blevins, Mildred Louise 
Andreen, Francis Leroy, Jr. Barsky, Murray William Block, William 

Andregg, Neal Beery Baskin, Samuel Bloom, Mildred 
Andrew, Dean Carol Bastendorf, William Leon Blum, Stuart Hollander 
Andrulonis, Jerome Anthony Baumrind, Diana Rita Blumenthal, Leroy Hirschfield 
Angel, Clarence Monroe Beales, Ben Blustein, Murray Irving 
Anger, Douglas George Beans, Frank Leon, Jr. Boardman, William 
Ansel, William Charles Becher, Paul bourne, 
Antoinetti, John Anthony Beck, Anne Goldman Boileau, Vance Kendall 
Antonelli, Dominick Daniel Beck, Harry Sterling Bolden, Wiley Speights 
Appel, Valentine Becker, George Joseph Geanne Marcy 
Appell, William Theodore Becker, Gordon Maurice Bond, James George 
Archer, James Beckstead, Gordon Bond, Nicholas Anderson, Jr. 
Arnaud, Sara Hayes Beckwith, Jack Bonham, Samuel 
Arnhoff, Franklyn Nathaniel Bedoian, Vagharsh Hagop Bookbinder, Harold Edwin 
Arnholter, Ethelwyne Grethel Beecroft, Robert Stephens Bookbinder, Kathryn Foltz 
Aronov, Bernard Martin Beeler, Helen Marion Booman, Wesley Paul 
Asthana, Hari Shanker Belding, Robert Edward Booth, Charles 

Atkins, William Harry Bell, Carl Joseph Booth, Louis 
Atwood, John Thomas Bell, Harold Vernon, Jr. Bornstein, Harry 
Auer, Genevieve Bellak, Alvin Otto Bortner, Rayman Winfield 
Aull, Gertrude Joan Bellinger, Gladys Irene Bouton, Arthur 

Austin, Garry Robert Belmont, Ira Bowen, Barbara 
Austin, George Allen en, Dorothy Yvonne Boyce, Ernest Marshall, Jr. 
Axelrad, Sidney Benfield, Clifford John Boyd, Herbert 
Bacon, Stuart Bennett, Edith Becker Boyd, Richard White 
Baer, Marc Bennett, Edward Martin Bradley, LeJeune 
Baggaley, Andrew Robert Bennett, Howard Joseph Bradley, William Arthur 
Bailey, Arthur William Bennett, Joseph Ford Braen, Bernard Benjamin 
Baird, Leland Max Bensinger, Merle Howard Brandwein, Marvin Alfred 
Bakan, Paul Berg, Jacob Brannen, Boit Lincoln 


Branson, Jean Wallace 
Bratrude, Donald James 
Braun, Richard Roy 
Brengelmann, Johannes 
Clemens 
Brenner, Gladys 
Brenner, Leon Oscar 
Brentlinger, Dorothy Hunter 
Brett, William Allen 
Brody, Benjamin 
Brookhart, Maurice Edwin 
Brooks, June Houghton 
Brooks, Marjorie Opal 
Brooks, Morton Donald 
Brooks, Sylvia 
Bross, John Robert 
Brotman, Sanford 
Broudy, Harry Samuel 
Brown, Clinton Carl 
Brown, Earl Clement 
Brown, Kenneth Taylor 
Brown, Louis 
Brown, Philip Kier 
Brown, Robert 
Brown, Robert Madison 
Brown, Winifred Barbara 
Browning, Rufus Charles 
Brupbacher, Robert Ramme 
Bryant, John Edward 
Buchanan, Donald Alan 
Buckley, Edward Patrick 
Buhler, Robert 
Burchell, James Harrison 
Burdock, Eugene 
Burke, William Tileston 
Bursten, Ben 
Burton, Arline Elverda 
Bush, George 
Cadman, William Henry 
Caldwell, Charles Gambill 
Caliman, Alvis Wayman 
Calvert, Margaret Nelson 
Canavan, Richard Francis 
Carabine, William Frederick 
Carey, Gloria Louise 
Carlile, Amos Benjamin 
Carison, Betty Rae 
Carlson, Earl Richard 
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Carlton, Robert 
Carminati, Dominick Joseph 
Carrier, Neil Alan 
Cartwright, Robert Wendell 
Casados, Don R., Jr. 
Caskey, Owen 
Cassedy, Jane 
Catterall, Calvin Dennis 
Cautela, Joseph Richard 
Cautley, Randolph 
Chambers, Guinevere 
Strickler 
Chambers, Randall Marion 
Chapman, Alvan Lothair 
Chapman, Marvin 
Charvat, Harold 
Chiles, Walter Dean 
Chodorkoff, Bernard 
Christensen, Clifford 
Christensen, Paul Raymond 
Clark, George 
Clark, Margaret Lucille 
Clark, Priscilla Fallis 
Clark, Ruth Marie 
Clark, Vernon Edgar 
Claus, Calvin Keller 
Clay, Betty Jane 
Cleland, Robert Scott 
Clerk, Gabrielle 
Clifford, Edward 
Cliggett, Donald Patrick 
Clower, Robert Park 
Cobb, Jacob Ernest 
Cochran, Samuel Warren 
Coff, Phyllis Fay 
Cohen, Allen Richard 
Cohen, Arthur Robert 
Cohen, Bernard Brachya 
Cohen, David 
Cohn, Ruth Langer 
Colby, Archie Newton 
Coleman, Paul David 
Colgin, Russell Weymount 
Colley, William Henry 
Collins, Murray 
Colver, Robert Merle 
Conklin, Jack Ervin 
Conners, George Albert 
Consavage, Rosemary 
Catherine 
Cook, Harriet Phinney 
Cook, Stanley Alfred 
Cook, William Erland 
Cooke, Morrison 
Cooley, Doris Ione 
Corcoran, Catherine Elizabeth 
Corman, Bernard 
Corn-Becker, Frances 
Cottingham, Harold Fred 
Cottrell, James William 


New ASSOCIATES THE APA 


Coughlin, Gerald 
Coules, John 
Cowden, Richard 
Craig, Eugene Arnold 
Crampton, George Harris 
Cranford, Peter Gordon 
Cranston, Robert Edwin 
Crasilneck, Harold Bernard 
Crisman, Ruth Elizabeth 
Crocker, Mary Lincoln 
Croley, Hugh Thomas 
Crosby, James 
Cuddy, Marguerite 
Cummings, Peter 
Cummins, Jeanne Marie 
Cunningham, John Arthur 
Cutter, Fred 
Daly, William Charles 
Dana, Richard Henry 
D’Angelo, Rita Yvonne 
Danielson, Paul Joseph 
D’Arcy, Rev. Paul Francis 
Darlington, Margaret 
Darlington, Meredith Whitla 
Daston, Paul George 
Davenport, Marguerite 
Davids, Anthony 
Davidson, Alene Jacobs 
Davies, Edward Louis 
Davis, Clifford 
Davis, Joan Carol 
Davis, Junius Ayres 
Davis, Lola Mildred 
Davis, Robert Harlan 
Davis, Stanley Warburton 
Dawson, Agness 
Dawson, Herbert Ellsworth, 
Dean, Douglas Arthur 
Dean, George Allen 
Dearborn, Lester 
DeClue, Walter Scott 
DeGooyer, Marjorie 
Groot, Sybil Gramlich 
Garza, César Octavio 
DeLano, Phyllis Janes 
DelBarto, Joseph Paul 
Michele, John Henry 
Demming, John Albert 
Mont, Florence 
Denenberg, Victor 
Deno, Evelyn Dreier 
Denton, Eugene William 
Roo, Robert Francis 
Santis, Frank Michael 
Desiderato, Otello Louis 
Detloff, Wayne Kenneth 
Devane, Joseph Reynolds 
Diamond, Irving Thomas 
Diamond, Morris David 


Dibner, Andrew Sherman 
Dickerson, Fred Milliken 
Dickerson, Wilton Harry 
Didato, Salvatore Vincent 
Dinin, Bessie 
Dion, Robert 
Dipboye, Wilbert Julian 
Dixon, Mary Jane 
Dodson, Leonard Edwin 
Dorton, Joseph White 
Dosher, Guy Hudson, Jr. 
Doten, George William 
Doughty, Joseph Michael 
Douglass, Ruth Carol 
Downing, Lester Norman 
Downing, Willard Otis 
Drasgow, James 
Drechsler, Robert Joseph 
Drevdahl, John 
Dubrovner, Raphael Jonah 
Duffendack, Stanley 
Chittenden 
Dulany, Don Edwin, Jr. 
Dugan, Robert Dwight 
Mas, Frank Michael 
Duncombe, Avis Bailey 
Dunlap, Jack William 
Dunlap, Naomi Gibson 
Dunn, Theodore Franklin 


Durant, Adrian Jackson, Jr. 


Duras, James Earl 
Dutton, Eugene 

Dworin, Jack 

Dysinger, Dale Wendell 
Eagle, Morris Nathaniel 
Eck, Victoria Krueger 
Ecklund, Norman Carl 
Edmunds, James Willard 
Eglash, Albert 

Eichorn, Dorothy Hansen 
Eilbert, Leo 

Eisen, Virginia Wood 
Ellerd, Arthur A., Jr. 
Ellis, Robert Worth 
Robert Edwin 
Elmer, Glaister Ashley 
Engwall, Swan Arvid 
Enrick, Ralph Arthur 


Entwisle, Frank Newlin, Jr. 


Ephron, Beulah Kanter 
Epstein, Lawrence 
Epstein, Seymour 
Erlick, Dwight Edmund 
Susan Moore 
Arthur Edwin 
Evans, Ray Benjamin 
Evans, Rupert Nelson 
Evans, Thomas Dean 
Exline, Ralph Valentine 
Fagot, Robert Frederick 


Fairweather, George William 
Faison, Edmund Winston 
Jordan 
Faust, William Langdon 
Feamster, John Harry 
Feigenbaum, Louis 
Feiner, Arthur 
Feinman, Morton Washington 
Felleman, Carroll 
Fenchel, Gerd Hermann 
Ferguson, Robert Allison 
Field, Catherine 
Field, Lewis William 
Fink, Abel King 
Fink, Howard Haas 
Finkelstein, Sylvia Zaidberg 
Finner, Paul Frederick 
Fisch, Martin 
Fischer, Anna Marie 
Fisher, Albert William 
Fisher, Evelyn Marie 
Fisher, 
Fishman, Joshua Aaron 
Fishman, Melvin Ivan 
Fitz-Hugh, Ann 
Fleischer, Herbert Victor 
Fleischer, Murray 
Flexman, Ralph Eugene 
Flinchbaugh, Rev. James 
Edward 
Fogg, Roland Arthur 
Foltin, Edgar Maria 
Fong, Donald 
Ford, Albert Henry 
Forgays, Donald Gabriel 
Fortier, Louis Renshaw 
Fosmire, Frederick Randall 
Fotheringham, Wallace Croft 
Fournier, Guy 
Fox, Joan 
Fox, William Hiram 
Frank, Melvin Daniel 
Freed, Earl Xander 
Freeman, Ben Baruch 
Freeman, David 
Freeman, James Thomas 
French, Robert Stanton 
Freud, Sheldon Lee 
Freundlich, Arthur 
Frey, Harriet Kohler 
Friedman, Ira 
Friedman, Norman 
Frisch, Marilyn Dorothy 
Frishman, Newton 
Fulweiler, Charles Radclifie 
Gabriele, Anthony 
Gadarian, Vahak 
Gadel, Marguerite Seeley 
Gardner, David Bruce 
Gardner, Riley Wetherell 
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Garlington, Warren King 
Garner, John 
Garver, Enid Hobart 
Garvin, Pamela Alice 
Gasson, Father John 
Gaughran, Edward 
Gavins, Dolores 
Gavornik, August Alfred 
Gaya, Father John 
Gaydos, Henry Frank 
Gaynor, Miriam 
Geers, John Byron 
Gelber, Beatrice 
Gelder, Jean Leer 
Gelfand, Leonard 
Gellerman, Saul William 
Gentry, George 
Gerard, Harold Benjamin 
Gerber, Chaplain Israel 
Joshua 
German, Charlotte Kimberg 
Gerstman, Louis Joseph 
Getoff, Louis 
Getzels, Jacob Warren 
Gibb, Cecil Austin 
Gibson, James Frederick 
Gilbert, Claudia 
Gilmore, James Lee 
Gilmore, Robert Wallace 
Ginsburg, Norman Mora 
Glaser, Nathan William 
Glass, Albert Allen 
Gleason, Walter James 
Glenn, Robert Thomas 
Gluck, Martin Richard 
Gogel, Walter Charles 
Gold, Leo 
Goldberg, Miriam Levin 
Goldberg, Morton Leon 
Goldenberg, Herbert 
Goldfarb, Leon 
Goldiamond, Israel 
Goldstein, Lawrence 
Goldstein, Morton 
Gonsier, Michael 
Goodacre, Daniel Millson, 
Goodglass, Harold 
Goodman, Harvey 
Goodman, Samuel Myron 
Goodrich, David Charles 
Goody, George Henry 
Gordon, Edwin Frederick 
Gorman, Frank Jerome 
Gorrell, Robert Bryce 
Gottlieb, Marvin Simon 
Gottsegen, Monroe George 
Graham, Jack Waldo 
Granofsky, Jack 
Grant, Claude Wilson 
Grantham, Wayne Dudek 
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Green, Stanford 
Greenbaum, Joseph Julius 
Greenbaum, Richard 
Greenberg, Herbert 
Greenhut, Ann 

Greer, Loyal 

Greer, George Dixon, Jr. 
Gregory, Estella Hazel 
Grimmett, John Orson 
Grossman, Alvin 
Grzybala, Henry Stanley 
Guerin, Ernest J., Jr. 
Guild, Shelby Edwin 
Guirguis, Malak 

Haddad, Raef 
Haertzen, Charles Anthony 
Haggerty, Arthur 
Hahn, Clifford 

Hahn, Irving Nathan 
Hale, Edgar Brewer 
Hale, Peter Paul 

Hale, Teresa Vaughan 
Hall, George 

Hall, Julia Carolyn 
Hallum, John Roderick 
Hamburger, Martin 
Hamilton, Charles Lewis 
Hamilton, Grace 
Hamilton, Robert Victor 
Hamister, Richard Carlton 
Hammer, Emanuel Frederick 
Hammer, Morton 
Hampton, Barbara 
Violet 

Handler, Milton 

Hanes, Bernard 

Hanley, Charles 

Hansen, John Alan 
Haradon, Clayton 
Harder, Donald Frederick 
Hardesty, Anne 
Harley, Willard Ferris 
Harmes, John MacNair 
Harney, Sister Maureen 
Harrell, Lester Edward, Jr. 
Harris, Doris Ruth 
Harris, Virgil W., Jr. 
Harris, Virginia Norene 
Harris, William Pancoast 
Harrison, Robert Charles 
Hart, Rita Veronica 
Harter, Roger Karr 
Harvey, Ethel Towns 
Hassol, Leonard 

Hatfield, Robert Oliver 
Hatton, Robert Oliver 
Hattwick, Robert George 
Haughey, David Wallace 
Hayakawa, Samuel Ichiye 
Healy, Collins 


Heglin, Howard James 
Heilbrun, Alfred B., Jr. 
Heinicke, Christoph Mathew 
Heisler, Verda Thimas 
Heist, Paulus Adolph 
Helfgott, Myron Judah 
Heller, Norman 

Henken, Bernard Samuel 
Hepfinger, Lucy Mary 
Hepler, James William 
Hepner, Ethel Marion 
Hero, Alfred Olivier 
Herrick, Robert Michael 
Herrington, Joseph Sheldon 
Herrmann, Walter 
Herschberger, Austin Claud 
Hershenson, Jeanne Renée 
Hertzka, Alfred Felix 
Hessel, Martha Gladys 
Hewes, David Danforth 
Heyman, Marshall 
Higbee, Claude Max 
Higbee, Dale Strohe 
Higginson, Gordon Kenneth 
Hill, David Preston 

Hill, John Harry 
Himelstein, Philip 

Hind, Joseph Edward, Jr. 
Hirsch, Richard 
Hirschstein, Ralph 

Hirsh, Joseph 

Hite, Lorain Orland 
Hittinger, William 
Hoehn, Arthur John 
Hoffman, John Janos 
Hoffman, Lyle Sheldon 
Hofstaetter, Peter Robert 
Holbrook, Sarah Fitch 
Hollander, Edwin Paul 
Holley, Jasper Wilson 
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Hood, George Wilson 
Hooper, Herbert Elston 
Horowitz, Stanley 
Hoshiko, Michael 
Hotchkiss, Sanford Norman 
Housman, Harold Stephen 
Howes, Davis Humphrey 
Howland, John Stapleton 
Hubbard, Wilbur Robert 
Hudson, Robert Irwin 
Hughes, John 
Humphrey, Carroll 
Hunt, David 

Hunt, Edward Lawrence 
Hunt, Winslow Robert 
Hurt, George Rex 
Huttner, Ludwig 

Hyatt, Isadore 

Hyman, Aaron 


Imber, Stanley Donald 
Ingram, Winifred 
Isaac, Walter 

Jacks, Marion 
Jackson, Jay Mervin 
Jackson, John Robert 


Jacobs, Martin Edward 
Jacobs, Melvin 
Jacobs, Mildred Octavia 
Jaffe, Jack 


Jaffe, Robert 
Janda, Earl Joseph 
Jasper, William 
Jeffrey, Wendell Everett 
Jenkins, Richard Leos 
Jennings, Luther Brown 
Johnson, Beatrice 
Johnson, Derwood Earl 
Johnson, Edward Elemuel 
Johnson, James Myron 
Johnson, Mimi 
Johnson, Richard 
Johnson, Woodbury 
Jones, Clarke Eaton 
Jones, Edward Ellsworth 
Jones, Eugene Salem 
Jones, Francis Dunn 
Jones, Hilda Clara 
Jones, John Charles 
Jones, Nyle W., Jr. 
Jordan, Nehemiah 
Jordan, Ralph Edward 
Josey, William Ernest 
Juntoff, Mildred 
Kabrick, Rodman Paul 
Kaess, Walter Albert 
Kaiser, Richard Lamont 
Kale, Shrikrishna Vasudeo 
Kalson, Leon 
Kamm, Ernest 
Kanfer, Frederick 
Kaplan, Arthur 
Kaplan, Harry 
Kaplan, Henry 
Karpf, Maurice 
Katzenstein, Constance 
Allenberg 
Kaufman, Harry 
Kavazanjian, Thomas 
Kausler, Donald Harvey 
Keach, Charles Campbell 
Keith, Grace Elizabeth 
Keith, Robert Allen 
Kelley, Charles Ray 
Kellner, Arthur Daniel 
Kellner, Edwin 
Kelsey, Clyde Eastman 
Kerner, Diana Winston 
Ketcham, Warren Andrew 
Kettner, Norman Walter 


Keyes, Edward Joseph 
Kiefer, Roberta Blodwyn 
Kiell, Norman 
Kilgore, Edward 
Kimbrough, Wilson Whitaker, 
Jr. 
King, Robert DeWitt 
Kingsbury, Amy Claus 
Kirk, Walton 
Kirk, Earl Bruce 
Kirkpatrick, James Joseph 
Klausner, Samuel Zundel 
Klebanoff, Lewis Bernard 
Klein, Armin, Jr. 
Klein, Ralph 
Kleiner, Robert Jacob 
Kling, Julius William 
Knapp, Robert Sylvan 
Knapp, William Eugene 
Knievel, William Roger 
Knowles, William Booker, Jr. 
Kobrick, John Leo 
Koester, George Arthur 
Kogan, Nathan 
Kohn, Martin 
Kolarik, Milan 
Kolovos, Ernest Robert 
Kondo, Toshiyuki 
Konigsburg, David 
Konrad, Jane Bourne 
Kooser, Edwin deTurck 
Koponen, Arthur 
Koppe, William Aram 
Kapstein, Felix Friedrich 
Kornfeld, Marianne Esther 
Korngold, Murray 
Kramer, Richard Albert 
Krasno, Isadore 
Krastell, Olive Jane 
Krauskopf, John 
Kreinheder, Albert 
Kremple, Robert Joseph 
Kress, Roy Alfred, Jr. 
Krimsky, Martin Louis 
Krinsky, Leonard William 
Krueger, Frederic 
Krulee, Gilbert Koreb 
Krumm, Richard Lincoln 
Kugelmass, Solomon 
Kuhns, Margaret Portis 
Kupfer, David 
Kurke, Martin 
Kurth, Gertrud Maria 
Kutler, Goldie Wallach 
Kuykendall, Delman 
Lacy, Osborne Wilson 
Lady, Roy Andrew 
Laffal, Julius 
Laitman, Morris 
Landy, Jack 
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Lane, Beatrice 
Lanmon, James Monroe 
Landfield, Alvin Warner 
Laskowitz, David 
Lau, James Brownlee 
Lauer, Donald Walker 
Lavoie, Guy Joseph Henri 
Lawrence, Ray Margaret 
Leahey, Paul 
Leavitt, George Squire 
Leavitt, William Clark 
Lebo, Dell 
Lebovitz, Leon 
Lebow, Victor Samuel 
Lederer, Ruth Klein 
Lee, Francis 
Leeds, Donald Searcus 
Lehmann, Stanley 
Leider, Madeline Smolin 
Lelchuck, Louis 
LeMay, Sonley Robert 
Leonard, Helen Louise 
Lesiw, Walter 
Lester, John Robert 
Levanway, Russell Wilford 
Leve, Avrom Aaron 
Leventhal, Morton 
Levin, Edward Samuel 
Levine, Abraham 
Levine, David 
Levine, Solomon 
Levine, Theodore Hyman 
Levit, Herbert Irving 
Levitt, Eugene 
Levy, Adrian 
Lewis, Dorothy Jane 
Liccione, John Victor 
Lieben, Beatrice 
Lieberman, Marvin 
Lifson, Kalman Alan 
Lindbom, Theodore Rudolph 
Linneman, Jessica 
Lindsay, Keith Jay 
Lipgar, Robert 
Littell, Suzanne Dupuy 
Lock, Ethel Patricia 
Logan, Frank Anderson 
Long, George Edward 
Long, Lewis McClellan 
Kennedy 
Longley, James Lawrence 
Lonstein, Murray Jerome 
Loomer, Alice May 
Lopato, Esther 
Lord, Frederic Mather 
Lore, James Irvin, Jr. 
Loree, Maurice Ray 
Lotz, James, Jr. 
Lovelace, Neil Richard 
Loveland, Edward Henry 


Loveless, Harry Edward 
Lovinger, Edward 

Low, Howard Irving 
Lowell, Edgar 
Lowinger, Louis 

Lubin, Ardie 

Lucas, Daniel 

Luker, Albert George 
Luker, Arno Henry 
Lundvall, Ruth Marian 
Lunn, Ruth Martine 
Luoto, Kenneth 

Lyle, William Henry, Jr. 
Lynch, Frank 

Lynch, Robert Earl 
Lyon, James Burke 
Mabry, James Edward 
Mabry, Marie 
MacConnell, Harriet Kinney 
MacDonald, Patricia Ann 
Macklin, Theodore Ora 
MacLeod, Hugh John 
Macomber, William Bernard 
MacRae, John Murray 
Madison, Gordon Lewis 
Magier, Abraham 
Magoon, Thomas Mayo 
Mahan, William W., Jr. 
Maiti, Hari Pada 
Majesty, Melvin Sidney 
Malos, Herbert Bernard 
Manbeck, Maurice Wesley 
Mandell, Wallace 
Mandler, George 
Manheimer, Helen Sylvia 
Manus, Gerald 
Marcus, Nathaniel Samuel 
Margules, Phillip Harry 
Marinello, Arthur Ralph 
Markley, Elaine Ruth 
Marlowe, Edward 


Marquer, August Alexander, 


Jr. 
Marsh, Donald Duane 
Marsten, Ben 
Martin, Frank Bucha 
Martin, Mildred Harriman 
Martin, Wayne Stephen 
Martin, William 
Martinson, Ruth Alice 
Masterton, Jean Mason 
Mauk, Anita Colonna 
Mauney, Jack Earl 
Mayer, Charles Ernest 
Mayer, Sylvia Rose 
McAllister, John Boyd 
McAllister, Dorothy Elsey 
McAllister, Wallace 
McCleery, Robert Lee 
McClelland, Warren Lester 


McClung, Franklin Bene 
McCoy, George Franklin, Jr. 
McDowell, James Vail 
McFann, Howard Henry 

Gee, Jack Hampton 
McGovern, Joseph Daniel 
McGrath, Kathryn Genevieve 
McGuire, James Charles 
Jane Isabel 
Charles John 
McMurdo, Sally Lou 
McReynolds, Jane 
McWilliams, Robert Creighton 
Mech, Edmund Victor 
Meek, Harold Webb 

Meier, Gilbert Walter 
Mellinger, John 

Melton, Richard Stanley 
Mendola, Vincent Salvator 
Menefee, Audrey Granneberg 
Meredith, Cameron William 
Merenda, Peter Francis 
Mertens, Marjorie Straube 
Metsky, Marvin 

Meyer, Bill Thomas 

Meyers, Marvin Daniel 
Michels, Kenneth Milfred 
Michelson, Barbara 
Milenbach, Burton 

Miles, Minnie Caddell 
Miles, Raymond Castleton 
Miller, Ann Stearns 

Miller, Carroll Hiram 
Miller, Charles Bennett 
Miller, Ray Starbuck 
Miller, Robert Earle 

Miller, Roy Alan 

Milligan, Glenn Ellis 
Milner, Brenda Atkinson 
Mishkin, Mortimer 

Mitchell, Dicksie Pentecost 
Mitchell, Walter 
Mitchell, Wesley Ives 
Mixon, Allen Perry 
Montgomery, Victor Ernest 
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Comment 


Language Requirements are Sham Requirements 


the 

experiences several American universities 
have shown that language requirements are sham 
requirements. Students fulfill them and don’t know 
the language. that’s going the general trend, 
may well away with these requirements. 
Such policy would prohably not much harm 
students of, say, the natural sciences. 

psychology different. maintain that the 
best training projecting oneself into the subjective 
word other people consists learning master 
their languages and able think their ways. 
With respect this exceedingly important goal prac- 
tically nothing accomplished our present “foreign 
language requirement.” suggest that make 
very serious “must” for psychologists com- 
mand least one foreign language. nation 
which summoned provide enlightened leadership 
many parts the world may ask ourselves 
whether not essential that our technicians, eco- 
nomic advisers, and other experts understand the peo- 
ple they are working with immediate manner. 


The Catholic University America 


The Alta Institute 


Although there has been much discussion concerning 
regional problems clinical psychology, the problems 
specific region have rarely been viewed except 
through telescope from distant center psycho- 
logical activity. the telescope were powerful enough, 
would perhaps agreed among the observers that 
“they have problems out that-a-way” and further that 
the hinterland needed help. But regional difficulties 
have remained the realm subject matter which 
should discussed occasionally because regional prob- 
lems exist. completely fair, must add that 
country cousins have been invited solve their prob- 
lems joining large centers organizations. 

occurred some the intermountain re- 
gion, that rather than being looked from afar, 
might well look ourselves. When did, 
got this picture. The geography the region (roughly 
the area from Colorado California) imposed cultural 
and educational isolation upon its clinical psychologists. 
They seemed restricted the narrow confines 
specific job requirements. The amount correspond- 
ence between psychologists the area might have been 
greater still had depend upon the Pony Express 


carry our mail. Although have modern means 
communication, some clinical psychologists, living and 
working the same city, had never met talked with 
each other. there were any research interests en- 
deavors the area, they were being kept secret. Al- 
though have many good colleges and universities, 
working relationship between teaching institutions and 
service organizations was practically nonexistent. Fur- 
thermore, there appeared little awareness the 
function clinical psychology community service. 

was readily apparent that barriers communica- 
tion needed broken down. Professional isolation, 
both local and national had reduced. 
simple solution occurred us. would gather 
together the clinical psychologists the region dis- 
cuss—or perhaps discover—our common problems. 
prevent the development provincialism, frequently 
fostered regional gatherings, would bring the 
mountains representatives from the national centers 
clinical psychology. 

Our enthusiasm was dampened somewhat the sud 
den realization that fulfillment the proposed simple 
solution would expensive. With the undaunted cour- 
age the naive, appealed the United States Pub- 
lic Health Service for support. was given, the 
form grant the Department Psychiatry 
sion Clinical Psychology) the University Utah 
Medical and approval was given for Clinical 
Psychology Institute held Alta, Utah, during 
the week June 25-29, 1951. 

Under the direction Dr. Ija Korner, faculty 
was assembled and program developed. Our visiting 
faculty reached from coast coast, with Drs. Roy 
Schafer from the east, David Shakow from the midwest 
and Max Levin from the far west. Ija Korner and 
William Brown, both the Department Psychi- 
atry, University Utah School Medicine, were the 
local staff members Dr. Leonard 
Taboroff, Director the Utah Child Guidance Center, 
represented psychiatry the institute team. ar- 
dent critic clinical psychology, Dr. Duane Bown 
Associate Professor Psychology, University 
was selected conduct the necessary research for 
objective evaluation the institute proceedings. Dr. 
Norman Anderson, psychoanalyst the University 
Utah Department Psychiatry, joined the faculty 
psychotherapy day with specific point view. 
Dr. Eugene Bliss, research-minded psychiatrist 
the same participated the psychology- 
psychiatry discussions. 

The institute program, designed stimulate maxi- 
mum degree group participation evolving from brief 
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didactic presentations the faculty, centered about 
the following five areas: (a) status clinical 
ogy profession; (b) psychology and psychiatry; 
(c) diagnostic testing; (d) psychotherapy and the psy- 
research (interest, techniques, problems). 

The student group was composed clinical psy- 
chologists, from Montana, Idaho, Colorado, and Utah. 
(We received replies from about additional clinical 
psychologists who were enthusiastic over the institute 
plans but who were unable attend because other 
commitments. Many hoped that future institute 
would not conflict with their summer school teaching. 
Although could have accepted few more Students, 
budget limitations made necessary keep the group 
small.) Length experience and education ranged 
from beginning Master’s seasoned, supervisory-level 
PhD’s. order promote participation each indi- 
vidual, three small groups were formed. brief re- 
view the schedule will show the nature and function 
the groups: 

The first day started with welcoming address, dis- 
tribution name cards (with first names emphasized), 
and announcing the groups. Following talk 
the status clinical psychology and the clinical psy- 
chologist’s self-awareness, the group discussed questions 
raised. The students were then asked write (anony- 
their impressions the morning session. Fol- 
lowing lunch, the small groups met with their permanent 
leaders (Korner, Levin, and Brown) for more inti- 
mate discussion the issues. After hour, the alter- 
nate group leaders (Shakow, Schafer, and Taboroff) 
joined the small groups rotating basis. the end 
the day, the small groups (without the leaders) pre- 
pared summary and evaluation the day’s proceed- 
ings. These were read the entire group before the 
start the next day’s program. Although this basic 


schedule was followed throughout the week, great flexi- 
bility was allowed order meet the needs the 


students. Because demand for more material 
immediate and practicable usefulness, Schafer kept the 
whole group for entire day diagnostic testing. 
Other schedule revisions were made for Shakow and 
Levin the topics psychotherapy and research, 
respectively. 

Alta, world-famed ski resort, becomes iso- 
lated retreat when the snow gone. The site was 
selected purposely for the freedom from distraction 
provided. For five days students and faculty lived to- 
gether; wonder, but perhaps will never know, 
whether some the most important gains the in- 
stitute took place around the dinner table, walks, 
the evening “bull are certain that 
was this living experience which established com- 
mon ground, eased communication barriers, and pro- 
vided degree “regional” security. Perhaps some 
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national security was gained well. For example, 
Monday, Dr. Shakow was Dr. Shakow everyone; 
Friday was Dave the students who earlier the 
week wanted bow his presence. 

The students wrote long evaluation the institute. 
Here can give only few excerpts. They would 
have liked more from the faculty, “the sort thing 
got from Roy; that was terms our immediate 
needs.” group whole felt that they experi- 
enced growth and broadening, resulting particularly 
from experiences the small group sessions.” 

Dr. Shakow’s remarks the institute reflect the gen- 
eral feeling the faculty: “I’ve learned great deal 
about things that had just talked about heard 
talked about. most areas contacts are provided all 
the time because units are very large because you 
have close neighbors. gained respect for another 
aspect clinical psychology and for the people who are 
placed relatively difficult positions where they con- 
tinue show real interest, wish for improvement, and 
much modesty about their accomplishments.” 


University Utah School Medicine 


Psychology American Secondary Schools 
the 

Psychology, well known, has been one the 
latest sciences develop general and, particular, 
the United States. Some actually knew the 
first professors psychology American universities. 
William James’ classical textbook was not published 
until 1890, and many the younger generation are 
under the impression that prior then, courses 
psychology were given this country. The average 
psychologist even, this country, unaware the 
fact that far from William James’ Principles being the 
first American textbook this field, is, point 
number, most likely the fiftieth, and that most them 
appeared between 1813 and 1886. Indeed, John Dewey, 
who still, fortunately, with us, had written his manual 
psychology before James’ classic appeared book 
form 1890. 

these more than two score textbooks not 
referring treatises like that Jonathan Edwards and 
others the Will) Upham’s two-volume work, Ele- 
ments Mental Philosophy, published 1831, passed 
through several editions, and was reprinted late 
1886, only four years before the Principles James 
appeared. least few other textbooks like Asa 
Mahan’s, Joseph Haven’s, Mark Hopkins’ and Noah 
Porter’s massive Human Intellect (in content about 
large James’ two-volume work) also enjoyed vast 
popularity. While true that most these com- 
pendia were labeled “intellectual philosophy” “men- 
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tal philosophy,” Rauch’s Psychology saw the light 
day 1840, only followed Schmucker’s Psy- 
chology 1842, while 1848 Hickok brought out his 
Rational Psychology, and 1854 his Empirical Psy- 
chology, both which saw more than one edition. 
Even the title James’ monumental work was not 
new, had its predecessor well its successor. 

Even less known that many the academies, 
collegiate institutes, normal schools, and other sec- 
ondary schools the United States prior our cen- 
tury offered courses psychology, and used variety 
textbooks. conservative estimate the number 
copies such books sold the United States 
the half century between 1831 and 1881 would over 
half million. recollection reading somewhere 
that one title alone, around century ago, 130,000 
copies were sold over period forty years. 

The present writer, until recently, had idea that 
psychology was vogue the secondary schools dur- 
ing the past century and was therefore surprise 
him come upon examination paper the library 
William James which proved that psychology en- 
joyed status lesser institutions than colleges even 
the 

Since the handwriting somewhat resembled that 
William James, first thought that the examiner was 
James, who might have, addition his courses 
the Harvard Medical School, been prevailed teach 
psychology Thayer Academy, Braintree, which was 
founded General Thayer, “father West Point,” 
and still one the finest preparatory schools New 
England. However, inquiry brought the following 
reply from the retiring Principal, Dr. Stacy South- 
worth, who had been head the School for over three 
decades. 


You said your letter that you had found among your 
archives examination paper Mental Physiology given 
September 23, 1894, and you have requested informa- 
tion the person who was charge the course 
the time. 

have found investigation that the course was given, 
according the catalogue, Professor Jotham Sewall, 
who was then Headmaster Thayer Academy. The text- 
book used that time was Carpenter’s Mental Physiology. 

but from all reports was venerable white-haired gentle- 
man the old school who for number years was 
professor Bowdoin College. The course Mental Physi- 
ology was discontinued Thayer Academy when Professor 
Sewall’s successor, Dr. William assumed the 
headmastership September, 1896. sorry that 
information cannot more comprehensive. 


When consider that this time whatever psy- 
chology was taught the colleges was along the lines 
the Scotch School (Reid, Brown, McCosh, etc.) and 
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labeled mental philosophy, was bold step take 
for headmaster coeducational institution ado- 
use Carpenter’s Mental Physiology 
textbook for course similarly designated. Equally 
interesting, however, are the questions which the stu- 
dents the preparatory school were expected answer 
nearly sixty years ago. 


Thayer Academy 
Senior Class Examination 
Mental Physiology—Dec. 14, 1894. 

Distinguish the apparatus animal life and the appa- 
ratus organic life. 

Give general account the nervous system—cerebro- 
spinal—in man, and describe nerve fibre and 
onic centre. 

Illustrate what reflex and automatic actions are the 
ascidian mollusk—also the frog. 

Define instinct and illustrate. Show how may 
modified intelligence. 

Emerson College 


Qualifications Practice Psychotherapy 
the Editor: 


The time has come when psychologists have pay 
closer attention the qualifications the members 
their profession who meet the public the practice 
psychotherapy. The future psychology inti- 
mately related the resolution this problem. The 
current influx “businessmen” who hunger for the 
quick dollar has hastened the necessity for early 
solution. 

would like suggest that psychologist per- 
mitted engage the unsupervised practice psy- 
chotherapy until has secured his PhD degree, else 
face punitive action the APA (perhaps ousting). 
would further suggest that the granting the PhD does 
not magically endow the psychologist with therapeutic 
powers. would necessary, seems me, that 
have had supervised year accredited university 
comparable training psychotherapy before can 
enter unsupervised practice. Ideally, seems me, 
the diploma clinical psychology awarded ABEPP 
should required addition, but this appears too 
Utopian the moment. 

These seem like drastic measures, the 
current practices many individuals, but judging from 
some situations which personally aware drastic 
measures will required. not too early think 
the menace unqualified individuals this area con- 
stitute the future our profession. 


BENJAMIN MEHLMAN 
Toledo State Hospital 
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Across the Secretary’s Desk 


New Associates 


The Membership Committee met Washington 
November and and, with the assistance 
the Central Office staff, examined 1,612 applications 
for Associate membership the APA. After two 
days intensive work, the Committee had agreed 
recommend the Board Directors that 1,399 
the applicants elected. number appli- 
cants had placed “uncertain” category, 
pending the collection additional information. 
Some these applicants have subsequently been 
elected.) The Board Directors has followed the 
Committee’s recommendations and the Central Of- 
fice has now mailed out 1,417 new certificates 
Associate membership. 

all these new members pay their initial dues, 
the circulation the American Psychologist, the 
Psychological Abstracts and the Psychological 
Bulletin will all increased 1,417, sending the 
circulation each above the 13,000 mark. small 
proportion these new members (probably around 
per cent) will subscribe one more 
the other APA journals. There will addi- 
tional 1,417 potential attendants the annual 
meeting, 1,417 more potential readers papers, 
1,417 more potential registrants the APA Place- 
ment System. There will 1,417 additional dues 
bills and subscription records handled the 
Central Office. There will 1,417 additional par- 
ticipants the future American psychology. 


now have membership 10,000 


and Associates, increase per cent over 
1951. Our growth curve maintains for another 
year the slope has had since 1892. are still 
headed toward extrapolated total 60,000,000 
psychologists the year 2050. How long our 
growth will continue this vine-like rate very 
uncertain, for the number psychologists even 
the nurturant American society will support not 
infinite and neither the supply bright young 
people who can enter the field. The rate growth 
almost sure continue through the next two 
three years, however, for still continue admit 
around 3,000 students year into our graduate de- 
partments psychology and the moment there 
are upwards 6,000 graduate students enrolled 
144 graduate departments. (Report the Com- 


mittee Training Clinical Psychology, Ameri- 
can Psychologist, November 1951.) Barring some 
major social upheaval, can plan member- 
ship 11,500 1953, and 13,000 more 
1954. 

have made detailed analysis the char- 
acteristics and qualifications these new members 
but level impression, the statistical facts 
about these 1,417 new members are very similar 
those about last year’s 1,360. (Across the Secre- 
tary’s Desk, December 1950.) very clear that 
over-all constitution the APA continues have 
relatively more young Associates and relatively 
fewer older Fellows. 


Technical Aide State Psychological 
Associations 


December 15, 1951 Jane Hildreth was as- 
signed serve half time Technical Aide the 
Conference State Psychological Associations. 
The establishment and staffing this new billet 
the Central Office the outgrowth recog- 
nition the part the Conference and the APA 
Board Directors that state associations have 
become very important entities and probably will 
assume increasingly significant role Ameri- 
can psychology. 

The Executive Committee the Conference 
State Psychological Associations has given Mrs. 


Hildreth general guidance concerning the nature 


her job, and there will gradual structuring 
detailed functions the needs state associa- 
tions become clearer. 

Few psychologists who have been connected with 
concerned about state association affairs will 
doubt the increasing importance state associa- 
tions the potential usefulness Central Office 
Technical Aide. Many will regard both in- 
evitable and desirable that such problems legis- 
lation and ethics will handled the state level. 
Others see the probability, with the increased 
growth APA membership, that meetings state 
associations will eventually replace the APA annual 
meeting medium scientific communication. 
The appointment Central staff person may— 
and probably should—turn out adaptive 
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apparently paradoxical step toward decentraliza- 
tion. 


Public Relations 


George Albee, Assistant Executive Secretary, has 
replaced Mrs. Hildreth APA Public Information 
Officer. Dr. Albee will continue administer the 
bustling Placement Service and will continue 
generally indispensable around the Central Office 
while working this new capacity. 

For some time now here the Central Office 
have had resolve move, our Public Informa- 
tion function, toward more active and creative 
program. Our public relations activities the 
past have been relatively passive and post facto. 
The Central Office has had informal directive, 
born psychologists’ inhibitions about publicity, 
keep public relations perfectly safe. This means 
that the Public Information Officer has answered 
questions when asked and has taken steps cor- 
rect mistaken perceptions psychology and psy- 
chologists—most often after these misperceptions 
were preserved print. Recently many members 
have felt that should become less inhibited, less 
neurotically careful, more active giving the pub- 
lic accurate information about what psychology 
and what psychologists do. 

People are interested psychology. Psycholo- 
gists, going about their proper business, 
newsy things. democratic public deserves—per- 
haps needs—accurate information about psychol- 
ogy. Particularly this true when many an- 
nual millions from public funds are pouring into 
psychological research and development. The 
American public gives substantial support psy- 
chology. The public has accepted its version 
psychology integral part our intellectual 
climate. The support for psychology may not in- 
crease magnitude the public perception 
psychology increased accuracy, but the sup- 
port will increase general healthiness. our 
bargain with society more clearly seen both 
participants, can about our business without 
the fear that either our offerings are being 
subject distorted and distorting attitudes ex- 
pectancy. And the public seeking psychological 
research services will not expect miracles where 
none can happen, will not confuse quacks with 
competent professionals, will neither reject psy- 
chology out unfounded fear nor accept too 
enthusiastically out uninformed gullibility. 


will continue true that psychologists will 
hit the headlines most dramatically when they, like 
ordinary mortals, have emotional difficulties 
marital problems when their behavior runs ex- 
citingly counter conventional norms propriety. 
Those who are perceived accepting responsibility 
for the welfare others are the targets for consid- 
erable hostility and ridicule when they depart from 
the narrow path. 

will also continue true that many the 
constructive day-to-day doings psychologists are 
not newsworthy. Only the very dramatic events 
our field will receive lay attention—particularly 
passively wait for the layman seek out his 
own news. 

Few members the Association would support 
APA program propaganda. Many members 
will support reasonable and responsible attempts 
meet the public half way its interest psychol- 
ogy. After all, the conduct public information 
program not much different, morally techni- 
cally, from teaching undergraduate class. 
the class becomes larger, the job teaching be- 
comes more intricate, demanding much more the 
way communicative skill. But however large the 
class, least theoretically possible com- 
municate ways that are (a) line with 
scientific accuracy, the public interest, and 
(c) effective. 

The Central Office will explore ways which 
psychologists can, good conscience, engage 
public information activities. here 
will try our hands the actual writing news 
releases about scientific articles appearing our 
journals about professional developments our 
field. Perhaps will find specific ways help- 
ing local psychological groups their attempts 
educate either the general public specific seg- 
ments thereof. can work, and with right 
good will, give interested public accurate 
perception psychology. psychologists not 
work toward such goal, non-psychologists will. 
the psychologist interested public informa- 
tion, all needs order swing into action 
conviction that can better than the non- 
psychologist giving the public accurate and 
complete picture psychology. 

Dr. Albee, working conjunction with the 
APA Committee Public Relations, will 
charge Central Office activities this area. 
has already begun active exploration into 
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the technical, social, and linguistic 
volved transmitting psychological information 
the public. 


APA Building 


Under instructions from the Board Directors 
and the Council Representatives search for 
building that might purchased APA, the Build- 
ing Committee has now inspected, with varying 
degrees thoroughness, approximately prop- 
erties Washington. These have varied asking 
price from $45,000 $350,000, location from 
very neighborhoods areas now the 
downgrade, appearance from stately ugliness 
sedate beauty. Six these properties, with the 
assistance real estate consultant and archi- 
tect, have been reported detail the Board 
Directors. 

far, the APA has scored three near misses 
the attempt secure suitable building. are 
now working again either the actual 
purchase building another near miss. 
one time arrangements were all made with the 
owner building the Board Directors judged 
suitable, but the District Columbia Board 
Zoning Adjustment denied permission occupy 
the property. located residential area 
and the local authorities declared their intent 


keeping residential. Twice the Board has voted 
purchase another property judged suitable for 
APA use, but the owner has refused sell 
price the Board and our experts thought 
equitable. 

now again have reached stage active 
negotiation for building. these negotiations 
are consummated, and the zoning authorities al- 
low our occupancy, the APA will own handsome 
and eminently useful building excellent 
Washington neighborhood. will cost upward 
$200,000 but will not only give first-class space 
for expanded Central Office staff but will also 
yield good income from the leasing space which 
modern building excellent repair. will give 
the APA the sort housing that many feel 
appropriate for our large and significant organiza- 
tion. Many members, judging the glint the 
eyes those who have seen the property, will ex- 
perience considerable pride ownership. the 
deal consummated, will able April 
May publish detailed description and picture 
the property, and will able move into the 
building before the 1952 annual meeting. the 
deal falls through the zoning authorities are 
again against our occupancy, will start all over 
again. 

FILLMORE SANFORD 
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Psychological Notes and News 


Norman MacNaughton died July 12, 1951. 


Milo Stevens, assistant professor psychol- 
ogy the University Toledo, died December 
14, 1951 the age thirty-eight. 


Norman Grier died December 26, 1951. 


John Gobey died December 31, 1952 
Monterey, California after illness about one 
year. 


Henry Link, vice-president the Psycho- 
logical Corporation, died January the age 
sixty-two. 


The American Board Examiners Pro- 
fessional Psychology, Inc. announces herewith 
the award its diploma another psycholo- 
gists the indicated professional specialties. This 
group includes members the American Psy- 
chological Association and nine members the 
Canadian Psychological Association. This the 
first announcement awards psychologists who 
have applied through the Canadian Psychological 
Association. 

seven previous issues the American Psy- 
chologist (Vol. No. May 1948; Vol. No. 
August 1948; Vol. No. June 1949; Vol. No. 
August 1949; Vol. No. June 1950; Vol. 


No. 11, November 1950; Vol. No. August 


1951), the Board has announced the award its 
diploma 993 members the American Psycho- 
logical Association. These eight announcements 
represent the award 1,035 diplomas senior 
members professional fields psychology 
the basis review individual qualifications 
and without written and oral examination. 

The award diplomas candidates who 
have qualified for the diploma satisfactory per- 
formance written and oral examination has been 
separately announced the American Psychologist 
(Vol. No. March 1951; Vol. No. August 
1951). 

date, total 1,064 diplomas have been 
awarded the Board. 

the following list asterisk used indi- 
cate awards made psychologists applying through 


the Canadian Psychological Association. These 
awards are the first made this group psy- 
chologists. 

CLINICAL 


Hertzman, Max 
Howard, James W.* 
Jacobsen, Marion 
Kennelly, Thomas 
Kris, Ernst 

Laycock, Samuel R.* 
Reik, Theodor 
Remple, Henry 
Shevenell, Raymond H.* 
Simon, Clarence 
Thorn, Katherine 
Wertman, Hazel 
Zizmor, Jesse 


Baugh, Verner 
Bernfeld, Siegfried 
Bone, Harry 

Brick, Maria 

Brown, Jean 
Brown, William 
Devening, Jean 
Eitzen, David 
Fromm, Erich 
Gassert, Elizabeth 
Guanella, Frances 
Harris, Dale 
Henley, Eugene 
Herma, John 


COUNSELING AND GUIDANCE 


Parmenter, Morgan D.* 
Ricciuti, Edward 
Scott, Winifred 
Sherman, Dorothy 
Switzer, St. Clair 
Wallar, Gene 


Barringer, Benton 
Boland, Ruth 
Bregman, Elsie 
Cosgrave, Gerald P.* 
Forlano, George 
Johnson, Louise 


INDUSTRIAL 


Hewson, John C.* 
Wees, R.* 


Boyd, John B.* 
Guilford, 


Aaron Nadel, who has been deputy execu- 
tive director the Committee Human Re- 
sources, Research and Development Board, and 
acting executive director since September 1951, 
has been appointed executive director the Com- 
mittee succeed Dwight Chapman, Jr., who 
now the University Michigan professor 
social psychology. 


John Wilson has joined the staff the Divi- 
sion Biological Sciences, National Science Foun- 
dation. was formerly head the Personnel and 
Training Branch the Human Resources Division, 
Office Naval Research. 


Dr. Michal-Smith has resigned his position 
chief clinical psychologist, New Jersey State Di- 
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agnostic Center, Menlo Park, J., order as- 
sume the position research associate pediatrics, 
New York Medical College and chief clinical psy- 
chologist, Flower and Fifth Avenue Hospitals, New 
York City. 


Harry Laurent has recently resigned assist- 
ant director the Personnel Research Institute 
Western Reserve University accept position 
with the Arabian American Oil Company, 505 Park 
Avenue, New York, begins his new du- 
ties January. 


Jack Elinson has resigned from the Attitude 
Research Branch the Department Defense 
accept the position senior study director with the 
National Opinion Research Center the Univer- 
sity Chicago. 


James Simpson, formerly assistant professor 
Fresno State College, now the clinical psy- 
chologist the Boys Industrial School, Topeka, 
Kansas. 


Charles Roth has been granted leave ab- 
sence from the Division Testing and Guidance 
the City College New York and has returned 
active duty the Armed Forces. now teach- 
ing the Military Academy, West Point, 
During 1952 will replaced City 
College Abraham Brody who has been 
clinical psychologist the Mental Hygiene Unit 
the New York Regional Office Veterans 
Administration. 


Ira Iscoe has been appointed assistant professor 
the University Texas. was formerly 
the University California Los Angeles. 


Leonard Ferguson now with the Aetna 
Life Affiliated Companies Hartford, Connecticut. 
was formerly with the Metropolitan Life Insur- 
ance Company. 


John Blake was appointed September 
chief clinical psychologist Central State Hos- 
pital, Petersburg, Virginia, and continues 
teach part-time basis the staff the Rich- 
mond Area University Center. was formerly 
assistant professor the Richmond Division 
the College William and Mary. 


Rita Forte has resigned her position psy- 
chologist the Bureau Child Guidance New 


York accept appointment psychologist 
the National Institute Mental Health, Pub- 
lic Health Service, assigned the Juvenile Court 
the District Columbia. 


Frank Cassens now personnel research coor- 
dinator for the Lago and Transport Company, Ltd. 
Aruba, Netherlands West Indies. was for- 
merly testing coordinator with the same company. 


Robert Harris, formerly Vassar College, 
has been appointed postdoctoral fellowship 
grant from the National Institute Mental 
Health the associated psychology faculties 
the University Chicago, Northwestern Univer- 
sity, University Illinois School Medicine, and 
Michael Reese Hospital. His station the In- 
stitute for Psychosomatic and Psychiatric Research 
and Training, Michael Reese Hospital, Chicago. 


Roger Davis, the psychology staff the 
University South Dakota, has been awarded 
research grant from the National Institutes 
Health study radiation effects primates. 
will investigate the effects lethal and sub-lethal 
dosages X-radiation learning and other be- 
havioral aspects macaques. 


Henry Imus, head the Psychophysiology 
Branch, Biological Sciences Division, Office 
Naval Research and now assignment the 
London Branch Office Naval Research, has re- 
cently been elecied membership the Ergo- 
nomics Society and the British Psychological 
Society. 


The APA Public Relations Committee in- 
terested learning all research, published and 
unpublished, which bears psychology’s relation- 
ship with the public other groups. Studies 
psychology’s reputation, the kind psychological 
reading available the public, library usage psy- 
chological materials, etc., are appropriate. 
communicate with Donald Campbell, Depart- 
ment Psychology, University Chicago, Chi- 
cago 37, Illinois. 


Please 


The Division Maturity and Old Age, its 
September, 1951 meeting, authorized the establish- 
ment Newsletter. The first issue the publi- 
cation will appear February, 1952. Oscar 
Kaplan has been named editor and James Birren 
will serve associate editor. News items should 
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sent the editor, San Diego State College, San 
Diego 15, California. 


The Education and Training Board the 
APA will hold midyear conference the Uni- 
versity Michigan February All com- 
mittees the Board will meet for the first two 
days, with the remainder the time being devoted 
general sessions aimed clarifying basic issues 
the education American psychologists. 


Membership applications for the Division 
Clinical and Abnormal Psychology must filed 
not later than February 15, 1952 considered 
for the coming year. Application blanks should 
sent the office the secretary-treasurer, 
Dr. Ann Magaret, 5728 Ellis Ave., Chicago 37, 


The New York State Psychological Associa- 
tion announces that Advisory Committee made 
its members has been established work 
with the New York State Employment Service. 
The New York State Employment Service pre- 
pared refer well-qualified psychologists em- 
ployers located anywhere within the United States. 
There fee for this service. Employers are 
invited list any openings for psychologists with 
the New York State Employment 
correspondence should directed The Profes- 
sional Office the New York State Employment 
Service, East 19th St., New York 


Psychology the World Emergency will 
the subject the sixth annual Conference Cur- 
rent Trends Psychology held the Uni- 
versity Pittsburgh February and 16, 1952. 
Members the American Psychological Associa- 
tion may obtain tickets without charge writing 
the Department Psychology, University 
Pittsburgh, Pittsburgh 13, Pennsylvania. 

The speakers and their prospective topics are 
follows: 


Donald Baier: Matching Personnel and Jobs. 

Raymond Bowers (Frederick Williams co- 
author): Psychological Warfare, Strategic Intel- 
ligence, and Overseas Research the World 
Emergency. 

Fillmore Sanford: Research Military Lead- 
ership. 

Glen Finch: Organization and Opportunities 
Service Programs Psychological Research. 


John Kennedy: The Uses and Limitations 
Mathematical Models, Game Theory, and Sys- 
tems Analysis Planning and Problem Solving. 

Macmillan: Problems the Administration 
and Utilization Contract Research Studies. 

Arthur Melton: Military Requirements for Sys- 
tematic Study Psychological Variables. 


The Survey Research Center the Univer- 
sity Michigan will hold its Summer Institute 
survey research techniques this summer for the 
fifth consecutive year. This special program 
designed illustrate the theory and application 
survey research such fields psychology- 
sociology, public health, business and human rela- 
tions, statistics, economics, etc. This year spe- 
cial workshop will offered the practical ap- 
plication survey research methods these indi- 
vidual fields. The dates for this session are June 
July and July August 15. For infor- 
mation, write the Survey Research Center, Uni- 
versity Michigan, Ann Arbor, Michigan. 


The Committee for the Scientific Study 
Religion held its fall meeting Harvard Univer- 
sity November 1951. Research papers were 
presented the afternoon session, and the meeting 
was concluded the evening with round-table 
discussion approaches the scientific study 
religion from social anthropology, social psychol- 
ogy, clinical psychology, and sociology. 
pating were Professors Opler Stanford Uni- 
Parsons Harvard University. The date for the 


spring meeting set for April 26, 1952 Harvard 


University. Qualified social scientists with empiri- 
cal research who would like apply for place 
the program should write immediately, giving 
full description their work, the Chairman, 
Professor Talcott Parsons, Department Social 
Relations, Harvard University, Cambridge 38, 
Mass. Prospective members should write Pro- 
fessor Paul Williams, Mt. Holyoke College, 
South Hadley, Massachusetts. 


The Industrial Relations Research Award, 
$500 Government bond, will presented 
the Society for the Psychological Study Social 
Issues the individual whose research judged 
most meritorious scientific contribution the 
understanding labor-management relations. This 
award has been made possible gift the So- 
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ciety for the Psychological Study Social Issues 
the Harwood Manufacturing Corporation, 
through the offices Dr. Alfred Marrow, Presi- 
dent the Harwood Corporation, and member 
SPSSI. Any research study completed during 
1950, 1951, and 1952 will eligible for considera- 
tion. Manuscripts reporting completed research, 
whether not published, should submitted 
far advance the closing date, July 1952, 
feasible. intended that this award should 
stimulate the development new research ap- 
proaches the understanding the social psy- 
chology industrial relations and the improve- 
ment the relationships between and man- 
agement. committee judges being ap- 
pointed the executive council SPSSI. Their 
names and further information about the conditions 
for making the award will published later 
the year. Inquiries concerning the award should 
addressed Mrs. Helen Service, Assistant 
Secretary, SPSSI, Department Psychology, Co- 
lumbia University, New York, 


the first’ business meeting the 
season the Harris County (Texas) Psycho- 
logical Association the following officers were 
elected: Trenton Wann, Rice Institute, president; 
Richard Evans, University Houston, secretary- 
treasurer; Sidney Cleveland, Houston Hospital, 
and Thomas Friedman, Southwestern Jewish Re- 
lationships Council, members the Executive 
Council. 


twenty-year study patterns voca- 
tional development being launched Middle- 
town, New York, under the joint sponsorship 
the Horace Mann-Lincoln Institute School Ex- 
perimentation and the Department Guidance 
Teachers College, Columbia University. The Ca- 
reer Pattern Study making intensive case studies 
three hundred 8th and 9th grade boys, who will 
followed through school aid into adulthood. 
the same time, the Study analyzing local 
occupational opportunities, trends, and attitudes. 
Its objective obtain comprehensive picture 
the factors affecting the vocational ambitions, 
choices, success, and adjustments the boys be- 
ing studied. The Study directed Donald 
Super; its staff includes Harry Beilin, Junius Davis, 
and Martin Hamburger research assistants; Al- 
bert Thompson and Charles Morris con- 


AND NEws 


sultants; and several graduate students part-time 
assistants. 


The Council the American Psychiatric As- 
sociation has recently passed resolution favoring 
certification clinical psychologists. The resolu- 
tion stated: 


The American Psychiatric Association recognizes that 
recent years there have been wide developments the field 
psychology. The Association recognizes contributions 
the diagnosis and treatment psychiatric patients, which 
have come from psychology. 

measure protect the public from unqualified per- 
sons, establishment standards competence the 
psychological profession regarded great importance. 
The American Psychiatric Association fully supports the 
desirability designating legal certification those, who 
education and experience, should have the privilege 
known qualified psychologists. 

The Association further recognizes that the work the 
clinical psychologist occurs, part, the medical field 
The Association recognizes that clinical psychologists also 
operate other areas, such vocational educational 
guidance and remedial reading, which are, general, not 
closely related the practice medicine. 

The Association emphasizes that when clinical psycholo- 
gists work with illness, whether such illness manifested 
physical psychological symptoms signs, essen- 
tial that they work under the continuing direction 
licensed physician who properly qualified assume 
sponsibility for the particular patient involved. 
the physicians best qualified for this direction are psy 
chiatrists. 

the present time, the Association believes that 
possible define and delimit the practice psychology for 
purposes licensure way not likely interpreted 
permitting psychologists assume responsibilities for 
which they are not qualified, such the diagnosis and 
treatment ill persons. Neither does the Association be- 
lieve that possible define the practice psychology 
way not likely interpreted unduly limiting 
other professional groups, such lawyers, ministers, social 
workers and teachers, the proper exercise their pro- 
fessional activities. For these reasons the Association does 
not believe that the licensing psychologists consistent 
with sound public policy. 

The Association, being aware the importance work- 
ing toward better relations between psychiatry and psy- 
chology, urges its members cooperate bring about 
such advance. recognize that the professional services 
both psychologists and psychiatrists are made more 
effective when they function together achieve common 
purpose. particularly important that training programs 
clinical psychology strengthened, enable psycholo- 
gists receive that type training which can given 
medical settings, bring about better coordination between 


these two professions. 
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The APA Advisory Editors the Journal 
Educational Psychology are: Stephen Corey 
(chairman), Stroud and Wm. Clark Trow. 


The Inter-Society Color Council will hold its 
twenty-first annual meeting the Hotel Statler 
New York City February 1952. 
members the APA have been invited attend. 


The Berufsverband Deutscher Psychologen 
(Landesverband Bayern), the professional asso- 
ciation German psychologists, has elected Com- 
mittee for International Cooperation with Hans 
Pfaffenberger chairman. The functions the 
Committee have been loosely defined and will 
formulated more precisely after the present ex- 
ploratory stage. The general aim the strength- 
ening cooperation and interaction psycholo- 
gists Germany and abroad. Possible steps 
toward this aim may illustrated the fol- 
lowing example: one German journal, the sug- 
gestion the Committee has offered space for 
review American books and comprehensive sum- 
maries research findings the fields juvenile 
delinquency, child guidance, and individual 
therapy with children and adolescents, and similar 
topics. The Committee will glad offer its 
services for similar requests and suggestions 
American psychologists, editors, and authors. In- 
quiries and requests should addressed the 
Committee for International Cooperation, c/o Hans 
Pfaffenberger, Komotauerstr., Nurnberg, 
Germany. 


Fulbright travel grants for lecturing and 


search psychology the United States have been 
awarded the following foreign scholars: Hla 
Bu, professor philosophy and psychology the 
University Rangoon, for work Harvard Uni- 
versity; Alice Heim, investigator applied 
psychology Cambridge University, for work 
Stanford University; Antoine Oldendorff, pro- 
fessor sociology, Carolus Magnus University, 
Netherlands, for work the University Michi- 
gan; William O’Neil, McCaughey Professor 
Psychology the University Sydney, for 
work the University Minnesota; Asenath 
Petrie, clinical and research psychologist, St. 
George’s Hospital, London, for work the Uni- 
versity Pennsylvania; and Walter Toman, as- 
sistant the department psychology the Uni- 
versity Vienna, for work Harvard University. 


PSYCHOLOGIST 


The grants have been made for various periods 
time during the academic year 1951-1952. The 
APA has learned that many these psychologists 
would appreciate invitations attend professional 
meetings held during the coming year and 
would also like visit institutions other than their 
host institutions. Invitations from other universi- 
ties and colleges near the host institution would 
especially appreciated. 


The Board Scientific Directors the 
Roscoe Jackson Memorial Laboratory 
Bar Harbor, Maine, has announced the appoint- 
ment Advisory Committee distinguished 
scientists whose duty will consult concern- 
ing the program research the genetics ani- 
mal behavior being carried the Laboratory. 
Frank Beach will serve Chairman. Members 
the Committee are Leonard Carmichael, Howard 
Liddell, Donald Hebb, and Theodore 
Schneirla. 


Dunlap and Associates, Inc., research psychol- 
ogists and industrial consultants, conducted semi- 
nar October 18, 1951 “The Human Factor 
Industrial Inspection” the firm’s office 429 
Atlantic Street, Stamford, Conn., for group 
eight British industrialists who are visiting Amer- 
ica under the sponsorship the Anglo-American 
Commission Productivity and the Technical As- 
sistance Division the Economic Cooperation Ad- 
ministration. Jack Dunlap, president the 
concern, explained the nature its psychological 
research work; Coakley delivered paper 
“Human Effect Automatic Machines” and “In- 
spection Subsystem the Over-all 
Channell spoke “Specifications Inspec- 
tion Standards” and Jesse Orlansky “Effect 
Training, Worker Morale and Environmental Con- 
ditions Inspection The session con- 
cluded with talk Dr. Dunlap “Statistics 
Criterion for Evaluating Inspection 


committee has been formed plan for the 
organization Nassau County (New York) 
Psychological Association. The impetus the 
organization was given the Nassau County Men- 
tal Health Association which requested psycholo- 
gists the County supply the Mental Health 
Association with list qualified psychological 
consultants. organizing meeting was held 
Adelphi College, Garden City, New York, Room 
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108 the Science Building, o’clock De- 
cember Derner, director clinical 
psychology Adelphi College, the pro tem 
chairman the organizing committee. 


Conscientious objectors are not wanted the 
military services, but may find themselves uni- 
form jail they are not informed about the 
procedure prescribed for them under the law. Or- 
ganizations which conscientious objectors may 
referred are: National Service Board for Re- 
ligious Objectors, 1000 Eleventh Street W., 
Washington, C.; Fellowship Reconciliation, 
Audubon Avenue, near 166th Street, New York 
City; Central Committee for Conscientious Ob- 
jectors, 2006 Walnut Street, Philadelphia Penn- 
sylvania. 


The Alcoholism Research Foundation, the 
Province Ontario, recently made grant 
$25,000 divided between the departments 
psychology, physiology, and biochemistry, Queen’s 
University, Kingston, Ontario. The department 
psychology will make study the Kingston Peni- 
tentiary personality changes alcoholics. 


its last annual meeting the APA Council 
Representatives voted take action regarding 
book, Common Human Needs, Charlotte Towle, 
which has been ordered destroyed the Federal 
Security Administrator. The order the Federal 
Security Administrator had been made because 
was said that one sentence the book appeared 
advocate socialistic form government, though 
Miss Towle had indicated that this was not her in- 
tent and had offered change the wording. The 
Council recommended that the American Associa- 
tion Social Workers urged reproduce the 
book they believed useful the training 
social workers, and expressed willingness assist 
any feasible way make the book available 
again. (See American Psychologist, November 
1951, 592.) The APA office has now received 
letters thanks from Miss Towle and the Ameri- 
can Association Social Workers well the 
information that the book will reprinted under 
the auspices the American Association Social 
Workers. 


Vacancies 


Graduate assistantships with The Reading Im- 
provement Service leading the Master’s Doc- 


tor’s degree Western Reserve University. Open 
men women who are acceptable the Grad- 
uate School the University, the five assistantships 
each carry stipend $800 for the first year and 
$900 for the second year, with the privilege 
carrying nine hours graduate courses each semes- 
ter with tuition charges. degree English, 
psychology, education required. Work with 
children, college students, business, and professional 
clients. Tutoring experience helpful. Apply 
Dr. Mary Austin, Director, 2029 Adelbert Road, 
Cleveland Ohio. 

residency clinical psychology 
700-bed neuropsychiatric hospital. Write 
Dr. Paul Dingman, Brattleboro Retreat, Brattle- 
boro, Vermont. 

Clinical psychologist, either sex, beginning im- 
mediately. Two years’ clinical experience, 
equivalent, for diagnostic testing, research and ther- 
apy. Will required supervise interns closely. 
Salary, State Merit System. Ap- 
ply Finn, Springfield State Hos- 
pital, Sykesville, Maryland. 

Clinical psychologist, either sex, least 
and two years clinical experience, for diagnostic 
testing and some therapy. Appointment Psy- 
chologist III rating under State Civil Service, 
depending upon qualifications. Salary, 
$5,520. Apply Dr. Harriett Beck, Director, 
Port Huron Child Guidance Clinic, 1020 Pine Grove 
Avenue, Port Huron, Michigan. 

Clinical psychologist, male female, 
ably PhD. Duties involve teaching basic and prac- 
ticum courses and possibly research. Salary, open. 
Apply Department Psychology, University 
Wichita, Wichita, Kansas. 

Psychologists interested teaching positions 
the Hebrew University Jerusalem are advised 
write Dr. Gregory Razran, Chairman, Depart- 
ment Psychology, Queens College, Flushing, New 
York. Dr. Razran will teach the University’s 
summer session, 1952. 

Clinical child psychologist, half-time position 
open, other half-time private practice. 
Half-time salary $2,400. PhD preferred. 
Must proficient projective studies, especially 
Rorschach, with children, and have good grasp 
psychoanalytic theory. Address application 
Robert Murphy, Jr., M.D., Director, Tacoma- 
Pierce County Health Department, 2324 Pacific, 
Tacoma, Washington. 
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PSYCHOLOGICAL THEORY: 


Contemporary Readings 
Melvin Marx 


The most significant feature this useful text 
the collection one place large number 
important papers problems scientific 
theory construction otherwise available only 
isolated and often difficult-to-obtain journals 
and books. The material Part concerned 
with methodological problems and Part con- 
tains selections from the writings psychologi- 
cal theorists who have been most generally influ- 
ential within the past two decades. 


THE DEVELOPMENT 
HUMAN BEHAVIOR 


Dr. Norman Cameron, Wisconsin 
says about this new text: most immediately 
impressive thing the originality the organi- 
zation. After the introductory chapters the 
authors directly the heart the social 
process with the individual it. The main 
structure the book seems follow the 
actual organization human life, rather than 
fragment many works social psychol- 
ogy and general psychology do. The prominence 
given age groups reflects current trends; but 
also preserves the integrity the person the 
center things. The handling abnormal 
status, deviant roles and personality particu- 
larly skillful. brings the varieties deviants 
together manner that seems new me, and 
certainly illuminating. The style writing 
attractive, clear, and mean this 
that one tends reading and gets into the 
next topic without being aware abrupt 
break.” 


GUIDING LEARNING 
EXPERIENCE 


Maud Muse 


Divided into four units, this book discusses first 
philosophies education, then principles, fol- 
lowed methods, and finally organization. The 
material presented that which has been gath- 
ered and tested over many years authority 
the fields education, psychology and teach- 
ing practice. The book exceptionally well- 
organized. 


The Macmillan Company 
New York 


(Convention 


AMERICAN PSYCHOLOGICAL ASSOCIATION 
September 1-6, 1952; Washington, 


For information write to: 


Dr. Fillmore Sanford 
1515 Massachusetts Avenue N.W. 
Washington 


EASTERN PSYCHOLOGICAL ASSOCIATION 
March 1952; Atlantic City, New Jersey 


For information write to: 


Dr. Charles Cofer 
Department Psychology 
University Maryland 
College Park, Maryland 


WESTERN PSYCHOLOGICAL ASSOCIATION 
April 1952; Fresno, California 


For information write to: 


Dr. Richard Kilby 
Department Psychology 
San Jose State College 
San Jose 14, California 


MIDWESTERN PSYCHOLOGICAL ASSOCIATION 


April 1952; Cleveland, Ohio 
For information write to: 

Dr. David Grant 

Department Psychology 
University Wisconsin 

Madison, Wisconsin 


ONTARIO PSYCHOLOGICAL ASSOCIATION 
February 1-2, 1952; Toronto, Ontario 
For information write to: 


Roy Ross 

Department Psychology 
University Toronto 
Toronto Ontario, Canada 
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Abnormal Psychology and Modern Life 


well balanced, stimulating, and practical. written clear, 
readable style that brings the subject matter vividly life for wide 
range students. The material reinforced with extensive pro- 
gram well developed case studies. 


complete illustration program—photographs, picto-synopses show- 
ing disorders the development disorders, charts, diagrams, 
physiological drawings—is also included. 


James Coleman, University California Los Angeles 
668 pages $4.50 list 


SCOTT, FORESMAN AND COMPANY 


Chicago New York Atlanta Dallas Pasadena San Francisco 


PSYCHOLOGICAL MONOGRAPHS: GENERAL AND APPLIED 
VOLUME 64, 1950 


Patterns Personality Rigidity and Some Their Determinants. FISHER. 
$1.00. 

The Value Oral Reading Test for Diagnosis the Reading Difficulties College 
Freshmen Low Academic Performance. #308. $1.00. 
Rorschach Responses Related Vocational Interests and Job Satisfaction. 

#309. $1.00. 
Symbol Elaboration Test (S.E.T.): The Reliability and Validity New Projective Tech- 


nique. JOHANNA #310. $2.00. 

Changes Responses the Minnesota Multiphasic Inventory Following Certain Ther- 
apies. WILLIAM SCHOFIELD. #311. $1.00. 

Scale for Measuring Teacher-Pupil Attitudes and Teacher-Pupil Rapport. 
LEEDs. #312. $1.00. 


The Nature and Efficacy Methods Attack Reasoning Problems. 
BuRACK. #313. $1.00. 

The Validity Multiple-Choice Projective Test Psychopathological 
TIN SINGER. $1.00. 


Normative Study the Thematic Apperception Test. 
$1.50. 

Experimentally Induced Variations Rorschach Performance. Lorp. 
$1.00. 

Evaluation Personality-Trait Ratings Obtained Unstructured Assessment Inter- 
views. #317. $1.00. 


Orders for any these Monographs can placed separately the prices listed above, the entire 
volume can ordered for $6.00. 


AMERICAN PSYCHOLOGICAL ASSOCIATION 
1515 MASSACHUSETTS AVENUE, W., WASHINGTON 
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EARLY PUBLICATION 


APA JOURNALS 


The policy accepting articles for immediate publication (providing the 
editor accepts the article and the author willing pay the entire cost 
increasing the next available issue enough pages add his article the 
normal content) now standard practice for all APA journals except 
Psychological Abstracts and the American Psychologist. 


The actual charge made the author includes three items: 


basic charge much per page. This the minimum amount that 
costs add additional page the journal. For 1951 these costs are: 


PER PAGE 
JOURNAL ABNORMAL AND SOCIAL PSYCHOLOGY ............ $17.00 
JouRNAL COMPARATIVE AND PHYSIOLOGICAL 11.00 
JOURNAL EXPERIMENTAL PSYCHOLOGY 14.00 


Since each Psychological Monograph printed separately, the author one handled 
early publication basis can charged exactly the cost printing. The figure $15.00 
approximate one; the actual figure will higher for very short monographs and lower for 
very long ones. The cost will also vary depending upon the amount special composition and 
the illustrations used. 
These charges are based upon several factors: 
(a) The greater number words particular journal page, 
the higher the cost per page. Conversely, the fewer words 
printed the page, the lower the cost per page. 


(b) The more copies which must printed, the higher the cost. 


(c) The more expensive the printer, the higher the cost. Com- 
pared the factors listed above, this not important 
difference the charges made. 


The full cost any cuts other illustrative material, special com- 
position for tables, and author’s changes proof. 


The full cost any reprints ordered. (Authors early-publication 
articles not receive any free 
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The HUNTER 


Decade Interval 


REG 


THE HUNTER DECADE INTERVAL TIMER 
MODEL 


111A, consists electronic cir- 
cuit which resistance-capacitance net- 
work controls the temporal interval. 
Through the use fundamentally new 
principle operation, the timing made 
almost completely independent voltage 
fluctuations, and tube and relay charcter- 
istics. Any time interval between 0.1 and 
111.1 seconds steps 0.1 seconds can 
generated simply setting one more 
three control knobs clearly designated 
positions. example the dial setting 
for the timer shown the illustration 
for 12.3 seconds. 


using several timers simultaneously, 
some cases with auxiliary relays, wide 
variety switching operations can per- 
formed addition the single intervals 
obtained from one timer. For example, 
(1) number different intervals, each 
independently variable, can generated 
sequence arranging for each timer 
energize subsequent one; (2) different- 
lengthed intervals, initiated the same 


instant, can obtained operating number timers parallel; (3) series 
timers can connected provide automatic self-recycling, the last unit the series 


reenergizing the first. These and other fundamental circuits involving the 
Timers are clearly described the instruction booklet provided with each timer. Send 


for descriptive folder 


The Hunter Mfg. Co., Inc. 


1164 EAST COURT STREET 
IOWA CITY, IOWA 


Price $87.50 Iowa City 
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Now Available! 


The full report the Research Project 
The Selection Clinical Psychologists 


THE PREDICTION PERFORMANCE 


CLINICAL PSYCHOLOGY 
Lowell Kelly and Donald Fiske 


Although this book deals primarily with the evaluation and prediction performance 
one professional field, the contributions are applicable wide range prob- 
lems. Prediction measures included not only extensive battery objective tests but 
elaborate assessment program employing projective techniques, autobiographical materials, 
interviews, and role-playing tests. Special attention was paid the development criterion 
measures, and the prediction measures were validated against thirteen criteria professional 
performance. Included the Appendices are the major instruments developed within the 
project and abstracts ten doctoral dissertations based whole part the data. 


pp. 311, cloth bound $5.00 


Order from 


UNIVERSITY MICHIGAN PRESS 
Ann Arbor 


Child Psychology 


__A new basal textbook showing the behavior patterns children from 
psychological adjustment perspective and incorporating the findings about 


one thousand research studies. (41 tables and about 150 figures) 


The Psychology 


Horrocks 


Written from the point view cultural anthropology and social psychology 
and based thorough analysis the literature and research the adoles- 


cent period. (53 tables and illustrations) 
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landmark the social sciences 


Toward General Theory 


Action 


Edited Talcott Parsons and Edward Shils 


Allport Robert Sears 
Clyde Kluckhohn Richard Sheldon 
Henry Murray, Jr. Samuel Stouffer 


Edward Tolman 


HIS book, major and pioneer work members the Department Social 
Relations Harvard University and their visiting collaborators, coop- 
erative attempt set up, clarify, and interrelate the principles and categories the 
theory the social sciences. This book goes long way toward clearing the ground 
which underlies the disciplines psychology, sociology, and cultural anthro- 
pology. Part carries theoretical analysis considerable length attempt 
establish basic theory action which can elaborated into general theory for the 
social sciences. The book’s main concern is, through the resources modern social 
science, extend and order our knowledge human conduct. $7.50 


The first cross-cultural personality 
study the Micronesian peoples 


Chamorros and 


Sai 
PERSONALITY STUDIES 
Alice Joseph, M.D. and Veronica Murray, M.D. 


HIS book—the first extensive personality study Micronesian peoples—reports 
Saipanese life, past and present, and the most important problems the people 

Saipan seen from psychological point view. includes wealth data 
revealed means physical examinations and psychological tests—the Grace Arthur 
Point Performance Scale, the Porteus Maze test, the Bender Gestalt test, and the 
Rorschach test—together with analysis the Bender Gestalt Test Dr. Lauretta 
Bender. The book product the National Research Council’s Coordinated Inves- 
tigation Micronesian Anthropology. Illustrated, $5.00 


your bookstore, 


HARVARD UNIVERSITY PRESS 


Francis Avenue, Cambridge 38, Mass. 
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PSYCHOLOGY APPLIED 


Second Edition (1950) 


Acclaimed your colleagues outstanding, this the 
only text built the adjustment concept, and the only 
text this level that presents the latest findings group 
dynamics industry. 


Unified with theory and fortified with projects, the book 
shows: why study psychology ... how understand 
the individual’s behaviour how apply psychology 
personal problems how use psychology employer- 
employee relations how apply psychology adver- 
tising and selling...how understand psychological 
researches. 


Outstanding features new edilion: recent studies em- 
ployee attitudes; new material courtship and marriage, 
child training, tests for maturity personality. 


the Adolescent and His Peers; new 
terial attitudes and beliefs, moral and 
spiritual development. 


Expanded material adolescent person- 
ality; educational needs; vocational choice 
and adjustment. able. 


other texts. 


Send for Your Copies Today 


Published 1951 


Instructors have already adopted 
LIFE and WORK 


HARRY WALKER HEPNER, Syracuse University 


Teacher’s 


gests new and interesting 
discussion topics and col- 
lateral work; provides an- 
swers and page references 
for the problems the 
student’s workbook. (Re- 
stricted.) (128 pp., 
Tested questions 


able. 


contains wealth re- 
view 
questions; assignments 
and test items for class- 
room questions. (80 pp., 
84” x 11”) 


The Psychology Adolescence, 


KARL GARRISON, University Georgia College Education 
OUTSTANDING FEATURES NEW EDITION: 


New chapters Physiological Changes; More and improved examples and more 
All chronological data have 
been brought date. 


Completely revised 96-page Workbook fol- 

lows Garrison units but may used with 
Answers free adoption. 
(Restricted.) Test items and key avail- 


q 


